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Sarguja Vishwavidyalaya, Ambilcapur

Ordiance-28
Bachelor of Education (B.Ed.) Examination

is a profession

1.{,: Preamble
ses VI-VII),

L The Bachelor of Education progra
: course hat prepares teachers for upper primary 0

nﬁnc,.gp;ncra]ly known as B.Ed.,
i middle level (clas
y level (classes XI-XII). The
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;‘q Secondary level (classes 'I‘.X-X)._ah_d senior ‘secondar )
. programme shall be offered in composite institution as defined in clause (b) of
c.rQ regulations 2. - o e . ‘
Gs 2. Duration and Working Days

W 2.1 Duration - e 5 :

9\3 ' The B.Ed. programme shall be-of duration of two academic years; which can be completed
:-\_', 1 ~ in a maximum of three years from the date of admission to the programme:

S 2.2 Working days. S . _
‘ﬂ (a) There shall be at least two hundred working days each year excluding the
:\5 i period of examination and admission. .

v (b) Tthe institution shall work for a minimum of thirty six hours in a week (five
;QJ - or six days), during which physical presence in the institution of all the
By teachers and student tealéhers is liecessary 1o cnsure their availability for

mv - advice, guidance, dialogue and consulation as and when needed.

.f.\! ' (c) The minimum attendance of student-teachers shall have to be 80% for course
s ~ work and practicum and 90% for school internship.

I = .3, Intake, cligibility, Admission Procedure and Fees

™) 3.1Intake A L ‘

~3 Theie shall be a basic unit of fifty students for each year two basic unit€ are

v permissible intitally. However, government ‘nstitution shall be sanctioned a maximum
-~ . ‘ntake of for units subject to fulfillment of other requirements.
=3, 3.2Eligibility e,

_a Candidates with at least fifty percent marks either in the Bachelor's Degrec and / or

4 in the Master's Degree in Sciences/Social, Sciences/Humanity, Bachelor's in
-3 Engineering or Technology with specialization i1 Science and Mathematies with 55%
4 marks or any other qualification equivalent there to arc cligibie for admission to the

: programme. :

2 The reservation and relaxation fof SC/ST/OBC/BWD and other categories shall be as
per the rules of the State Government.- :
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3.3 Admission Procedure
Admission shall be made on merit on the basis of marks obtained in the qualifying
examination and/or in the entrance examination or any other selection process as per
the policy of the State Government/U. T, administration and the University.

3.4 Fees
The institution shall charge only such fee as prescribed by the affiliating body/state
government concerned in accordance with provisions of National Council for Teacher
Education (NCTE) (Guidelines for regulations of tuition fees and other fees
chargeable by unaided teacher education institutions) Regulations, 2002, as amended
from time to time and shall not charge donations, capitation fee etc. form the students.

Curriculum and Assessment

4.1 Curriculum

The B.Ed. curriculum shall be designed to integrate the study of subject knowledge,
human development, pedagogical knowledge and communication skills. The programme
shall comprise three broad curricular areas: Perspectives in Education, Curriculum and
Pedagogic Studies and Engagement with the Field.

The courses under each of these curricular areas will be based on a close reading of
original writings, seminar/term paper presentations and continuous engagement with the
field. Transaction of the courses shall be done using a variety of approaches, such as case
studies, discussions on reflective journals, observations of children and interactions with
the community in multiple socio-cultural environments.

Information and Communication Technblogy (ICT), gender, yoga education and
disability/inclusive education shall form an integral part of the B.Ed. curriculum.

4.2 Assessment in the B.Ed. Programme

For each theory course, at least 20% shall be assigned for continuous internal
assessment and 0% for external examination. Candidates must be internally assessed
on the entire course of study and not only on the project/field work given to them as

 part of their units of study. The basis for assessment and criteria used ought to be

. transparent for students to benefit maximally out of professional feedback. students

- shall be given information about their grades/marks as part of professional feedback
so that they get the opportunity to improve their performance,

B.Ed. First Year — The examination shall consists of two parts, namely
Part — I Theory — 600 Marks ‘
Part — 11 Teacher enrichment — 100 Marks
Part 111 - Engagement with the field and internship (Schoal experience and
community work) — 100 marks '
Total - 800 Marks
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B.Ed. Second Year -

Part — I = Theory — 550 Marks

Part — 11 — Teacher enrichment — 100 Marks
Part - I11 = School Internship — 350 Marks
Total = 1000 Marks

Grand Total - First Year + Second Year = 800+1000 = 1800

iii.  Candidates should pass in cach part I, 1I and III separately. The obtained division of
each part will be mentioned in the mark sheets too.
iv.  In order to pass in the part I, a candidate will have to obtain 33% marks in each

theory paper in the University examination 45% in each internal theory paper
examination and 36% in total of external and internal examinations.

V. In order to pass the part Il & III a candidate will have to secure 50 % Marks in
aggregate in each part.
Vi. If any student fails in any one of the theory paper or in any one of the practical part

she/he can reappear in paper or item in the next examination under the provision of
clause 2.1 of the ordinance.
vii.  The classification and division in theory (part I) will be as under.
Ist Division — 60% and above Marks.
IInd Division — 45% and above. But less than 60% Marks.
IIIrd Division — 36% and above but less than 45% Marks.
Fail — below 36% Marks.
viii. ~ The classification and division in Practical (Part il & Part I1I) will be as under.
Ist Division — 80% and above Marks. - )
[Ind Division — 60% and above, but less than 80% Marks.
IIIrd Division — 50% above but less than 60% Marks.
Fail — below 50% Marks.
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Two Years B.Ed. Course ,
SCHEME OF EVALUATION
B.Ed.-1*" Year

RE I\nte - 1. Conduetcd in workshop mode and activitics with plenty ol Practical assignment
2 i* w,a.r.',ement Wuh the field ; Task and assiznment 1(ar courses All Theory Paper

. - INTERNAL | EXTERNAL [ TOTAL |
* Course
ubjects i MAX | MIN | MAX | MIN [ MAX | MIN
Childhood and Growing Up 001 20 109 |78 | 27 | 100 | 36
Contemporary Indian Society 002 20 09 80 27 100 36
&Education
Perspectives in Education 003 20 09 80 27 | 100 36
Language, Society and Education 004 10 05 40 13 50 18
Pedagogy of Subject Areas (Choose
one option) A 20 09 80 27 100 36
Pedagogy of Language - Hindi (1 IOV 005.1
Pedagogy of Language - English (1) 005.2
Pedagogy of Language - Sanskrit (1) 005.3
pedagogy of - Mathematics (1)} 005.4
Pedagogy of- Science (1) ™ / { 005.5
Pedagogy of Social Science (1) ‘ 005.6
Language Proficiency ( Hindi ) or. 006.1 20 09 80 27 | 100 36
Language Proﬁ01ency ( English ) -
Weekly, test 20 09 - - 20
Terminal test 30 14 - - 30
TOTAL 600
_ _PART II
| Teacher Enrichment Internal . External Total
: Max | Min | ‘Max | Min | Max i Min 1
Self, Identity and the Teacher, Art and 00 40 | 20 40 20 80 ‘ 40 ‘i
| _drama in Education —— | i
Health & Well being (through Yoga 5073 7\\ 20 10 - - 20 \ 16|
& other physical Activities) f ‘ |
, < 7 Total 100 \
PART Iil i
Engagement With the field & Principal 20 10 - == 1 20 lO |
internship : .008 | [ Mentor 40 20 -— = 40 __‘{
School - Experience and b External = e 40 20
Community work ' '
Total 100 Grand Tora! S{)ﬁ
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Two Year B.Ed. Course
B.Ed. 1" Year

Learner Studies:
COURSE 001

CHILDHOOD AND GROWING up

Max Marks: 100
Internal: 20
External: 80

This course provides an introduction to the study of childhood and adolescence. [t aims to
sensitize the student teacher towards multiple childhoods and adolescence as constructed in
different socio-economic and cultural settings and their implications for education,

learning but in a larger social context of childhood and adolescence. This interdisciplinary course
draws from psychological, sociological and anthropological studies.

methods for studying children and adolescents.

The pedagogy to be followed in this course consists of the teacher educator enabling or helping
student teachers to reflect on their own life worlds and experiences, engaging with significant
theoretical perspectives, using tools or methods of study in the context of adolescents or children,
interacting with adolescents around them and reading about children and adolescents from

diverse contexts.

OBJECTIVES

€ Enabie the student teacher to understand how varied socio-economic and cultural realities

lead to different constructions of childhood and adolescence.

s Develop an understanding of how different cultures have different notions of childhood and
adolescents and how urbanization, economic change impacts its construction.

¢ Todevelop an understanding of children of different age groups through close observation
and interaction. .

¢ Study significant theories of human development and analyze
relevance within the Indian-context.

© Understanding the ways in which diverse needs of learners can be
and thus create a posilive attitude towards inclusive educaiion.

them critically for their

yresented and understood

CONTENT AREAS
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Unit 1: Concept of childhood and adolescence:

i. Reflecting on one’s own experiences of childhood and adolescence.(Activity mode)

ii. What is childhood? How culture and society can shape childhnod and youth experiences
and how factors such as caste, class, gender, disability, religion, etc. can impact upon a
child's or adolescent’s education and identity.

iii. How the meaning of childhood has changed over time and still continues to do so.

iv. Childhood and adolescents growing up in diverse backgrounds — migrant, slum, tribal,
farming communities etc. The living contexts of children within the family, school,
neighborhood and community, Case studics on changing Childhood & Adolescence in
Chhattisgarh.

v. Children living in difficult circumstances: disturbed families, violence abuse in the
family, school and friend circle, conflict zones, displacement, etc.

vi. Teacher & parents as counselor to deal with these difficultics.

Unit 2: Understanding the Development of the Learner -

i Leamer as a developing mdwndual and psycho social entity; qtdpe ofdevelopment e
Developmental charactérlstlcs of b’cﬁl_ld and' an adolescent: physrcal cogmt:;/é; s;oéial i

emo)no \P moral and language thelr'interrelatlonshlps '

1i. Theories of Development | 4chnitd 0 ot ;
p b

o Piaget’s theory of Cognitive Development REN -

o Erikson’s theory of Psychosocial Developmentml htt Hepd 2rown s 1 )

o Kohlberg’s theory of Moral Development ¥ Phier

iii. Critique of developmental theories from cross-cultural perspectives; their relevance and
application to the Indian context as seen by SudhirKakar, Durgnand Sinha and Gilligan.
iv.‘j Cross cultweral differences in socializ{a‘;ion of children and adolescents. -
i ARV R0 ‘ ' b
i._ \ Yo ?-\.=‘ .,n',‘. " 'y (S . b N 3
-t | o A et e o ( wl ¥ N CY gt ) v al b Lef

| ; '}
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Unit 3: Adolescence and the Development of Identity:

i. Adolescence in relation to stereotypes, gender identity
i, Adolescence with reference to economic change and urbanization;
iii. Childhood and Adolescence in the cyes of law: property, marriage,labour, education
iv. Adolescent issues & Role of the teacher : Peer Pressuro, substance abuse, early exposure
through media/ internet, conflicts, career orientation, adjustment.
Facilitating holistic development: Implications for x.ducatmn (school teacher,parents)

: wﬂh rcap%t to the adolescence stagc

‘Umt.d Promulmg Incluawc L‘ducatlon' : ;
chrsxly in learning contcxts - ovublzed clasﬁmom lﬂ%u'it:.e, ethmc and social

diversmes and dlfferent lypes of dlsadvantage that thc uhlldren suff’er
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i. Observation
ii. Case profile
iii. Interview
§ iv. Introspective narratives by adofescents
PRACTICUM
a R wosnasn )
l . i H 1.1 *
g Olfser Vat.ion of a day 18.40 adolescent’s’ life at school and out of school. Critical
s observation and analysis of how children play.
2. " - .
3 :ijt‘;‘::tmtandmg childhood and by analyzing how they are depicted in local/regional
: ure.
3 3. Presen.ting a l'?por-t on ch:lld-'rearing practices and growing up in Chhattisgarh.
3 4. cl:_repanflg audio visual clippings of interaction among adolescents and small group
3 1SCUSS10mS. - )
5 . 5. Viewing and discussing short documentary films related to growing up.
> READINGS
3. ,
3 1. Cultures Of Adolescence: Educationally Disadvantaged Young Women in An Urban
] Slum, MeenakshiThapan, Chopra, P. & Jeffrey P, Chapter 10, Educational Regimes in
3 Contemporary India. Sage Publications, New Delhi, 2005.
3 2. Changing Childhoods in Industrial Chattisgarh, Jonathan Parry, Chapter 13, Chopra, P &
v Jeffrey P, Educational Regimes in Contemporary India. Sage Publications, New Delhi,
) I,
3. Adult-Child Continuity in India: Is Adolescence a Myth or an Emerging Reality,
-" Saraswathi T.S., Culture, Socialization and Human Development, Sage Publications,
 / New Delhi, 1999. _
; 4. Childhood; what we need to know, Garbarina J., Childhood:1: 3-10, Munksgaard,
7/ Denmark, 1993. ‘ '
] 5. Telling different tales: Possible childhoods in children’s literature,
g  DeepaSreenivasChildhood 18(3) 3 16-332, Sage, 2011. ' 5
) 6. Living in the Shadow of my Disability: Anita Ghal, The Journal. Vol.I (1 June. 19
) 7. Is there an Indian Childhood: Olga Nieuwenhuys, Childhood 2009 16:
¢ : . » vt/ 1612/ 147
i Lo 147t sl peispul el opiny gl LN, e Caelalosicd
g 8 Constructing andReconslrUCtiﬂg Childhood:Contemporary ls::.ues in 111“%).(“-‘0‘0;‘“‘[qu
| . Study of Childhood Edited byAllison James and Alan Prout, Falmer Press, (.ondon, -

&ad;
1v.

Children with special needs;
Understanding Inclusion.

Critical analysi ir i
i aly-SIS of their educational necds and how a teacher can create an i i
environment in the classroom for all learners riean inclusive

Unit 5: Methods of studying adolescents:
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9. Childhood in a GlobalisingWorldAuthor(s): Krishna KumarSource: Economic and

- Political Weekly, Vol. 41, No. 38 (Sep. 23-29, 2006), pp. 4030-4034Published by:
Economic and Political WeeklyStable URL: hitp://www.jstor.org/stable/4418723

10. The Human Life Cycle: The Traditional Hindu View and the Psychology of Erik Erikson
Author(s): SudhirKakar Source: Phj losophy East and West, Vol. 18, No. 3 (Jul., 1968),
pp. 127-136 Published by: University of Hawai'i Press Stable URL:
http.//Www.jstor.org/stablc/139825 5 :

11. Developments Child, Image, Nation, Erica Burman. Routledge, London, 2008.

12. Childhood and School in an Indian Village, Sarangapani Padma, Childhood Vol 10(4):
403418, Sage, London, New Delhi 2003.
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Two Year B.Ed. Course
B.Ed. 1" Year

Contemporary Studies
Course 002 i

Contemporary Indian Society and Education

MAX MARKS = 100
INTERNAL — 20
EXTERNAL — 80

Approximately 80 hours of classroom instruction, Time spent on assignments, projects etc. are additional
(adding up to a total of approximately 160 hours of overall effort).

This course will be done in two parts, the first part seeks to understand the nature of Indian society and
the place of education in it; the second part would deal with the policy debates on various issues

relating to Indian Education.

Section A: Understanding Contemporary Indian society

The course seeks to enable student-teachers understand the complex nature of the Indian society, of
which diversity and inequality form extremely important aspects. The Constitution of India at once seeks
to promote diversity and, at the same time, reduce/eradicate inequality. In particular, this course shall
try to understand the role of education in achieving these two central constitutional goals.

The ideas of social stratification and inequality will be introduced and discussed in the context of need
to respect and preserve social diversity. Of the many sources of social inequality, caste, tribe, and
poverty, will be highlighted. Their impact on educational curricula, access and on the everyday
experience of the classroom would be discussed. Autobiographical writings and case studies would be

studied to provide a closer look at the experiences of the under-pf'ivileged. :

The sodial structure of rural and urban India and of Chhattisgarh in particular would be studied, through

a mix of statistics, and village and regional studies. The role of the state, different strata of farmers,

small entrepreneurs and corporations in shaping the changing social structure wouid be looked at. The
role of education in reproducing social inequalities would be examined. Education would also be studied

as a source of social mobility, thus changing one's position in the unequal system.

Objectives
To understand the social diversity in the state and the class room and its implication for
teaching

lating to social stratification

To understand and be able to use some key concepts re
To understand the nature of caste and changes occurring in it; to focus attention on the

scheduled castes and their education
To understand the problems faced by the tribal communities and the issues in education of

: tribal children
" v. Tounderstand how poverty affects schooling prospects of children with special reference to

i migrant children
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Understanding diversity in Indian society with special reference to Chhattisg

Diversity in Indian society, especially in Chhattisgarh, would be explored through casizzu:r:evs c;j::;r;:e
villages, regions or cities. Profile of different communities in terms of their ecology, € 4 ;dhc;od e dbued
culture and educational status will be taken up for discussion. Special focus will be on chi

communities and access to education. Student teachers will be encouraged to look at this diversity as a
potential pedagogic resource within the class room.

Diversity in this class room. Getting to know the diverse socio-cultural and Iingulst:jc oy
background of fellow students. Getting to know about how they got themselves educate

How can a teacher use the social background of diverse_ students as a resource for teaching
in the class room?

iii. Children at risk educationally profiling communities of children who have not been
‘-—"—_-"n‘__—__'—w___ -
integrated well into schooling — (non-enrolment, early dropout, low achievement).

iv. Poverty and Education migrant works

A Migrant workers and education of migrant children

Why and how large sections of the state population undertake seasonal and long term
migrations in search of livelihood; their impact on their children and their education;

measures taken by the govemment to address issues related to education of migrant
children.

B. Urban slum dwellers and the education of their children

Working and living conditions in urban slums and the responsibilities of children. Reach of
schools and problems of education of slum children. Special emphasis on working children.

Unit 2

Socioiogical corcepts relating to social strétifiéation

3
. 3

Some key sociological concepts like Ilfe opportumtles discrimination, exclusion, stratification, etc. will
be dtscu'sed fo enable the student teachers to use them i in dufferent social contexts.

" Life cpportunities ' class status and powek framewor ks of Marx and Max Weber
Education and its refationship with Indian social structure interrelationship between
educahon and economy policy, caste, culture

. iil. - School as a social unit ‘

e Democracy in school fife

n'_r, “The social climate of the school
e The role of the teacher : :
Fquaht-/ of opportunitles and capabl ||th5 approarh of Amartya Sen

Socaaf caplta! cullurai capltal and econornlc capltwl the approach of Bourdleu
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Unit3

Caste and education

‘|.. Caste anc_j main features? (endogamy, hereditary occupation, hierarchical status)
i Changes in caste in the modern times: views of sociologists
f"' Education and caste: role in sustaining and changing caste hierarchies
iv. The position of Scheduled Castes and issues relating to their education; experience of
schooling of scheduled caste children
V. Some government schemes for the inclusion of SC children in education
Unit 4

Tribes and Education

The student teachers will be introduced to the concept of tribes and their special position in Indian
society. Issues relating to tribal integration into the mainstream and maintenance of tribal identities will
be discussed. The impact of contem porary development on tribal population and the crises of tribal
livelihoods will be discussed. The educational needs of tribal communities and their experience of
modern education will be reviewed, with special reference to different models of tribal education. This
will be done through case studies of tribal communities of Chhattisgarh.

i Different tribes and their distinction from other communities?

ii. Dilemmas of tribal deyelopment: integration with national mainstream or preservation of
distinct identities — experiences of both models '

ifi. Modern Education among tribal people: ‘colonial civilising mission” model or enrichment of

tribal culture model? Tribal identities, language and culture in modern education.

iv. Experience of schooling of tribal children.
v. Review of some government schemes for tribal education.
SECTION B:

POLICY FRAMEWORKS FOR PUBLIC EDUCATION IN INDIA

. This segment will help the student téachers to analyse policy changes on some of the key issues in

education in the light of constitutional values and goals. It will conclude with a discussion on some

- emerging scenario in education.

To understand the constitutional goals and values and pravisions relating to education

b ' : ing ostel dence
il To analyse evolution of education policy on some key Issues during the past-independen:
- period.. '

me erﬁerging concerns Iri the area of education.

iii...  Toexamine so
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Unit 5

The making of Indian constitution and the current concerns of Indian education

This unit will commence with a discussion of the national movement and the making of indian
Constitution. The Constitution will be seen as an evolving document rather than as a fixed and static
code. The basic principles of the constitution as spelt out in the Preamble, the Directive Principles of
State Policy and the Fundamental Rights and Duties will be discussed so as to identify the ‘constitutional
ideals’. It will also devote time to study the provisions relating to education in Indian Constitution and
their implications. The current scenario in Indian education while showing many positive features like
near universalisation of access to elementary education and student retention, has also given rise to

many serious concerns. Some of these relate to the quality of education, learner achievement and
increasing pressure on children ; others relate t

of schooling;
and informali

0 Institutional matters like privatisation, and stratification
private public partnership (p PP); yet others relate to the status of teachers ~ casualization

sation of teachers. Student teachers will be given an opportunity to study these concerns
and prospects through case studies and other academic literature.

i Diversification and stratification of schooling (

both in the government and private schooling
systems) .

Privatisation of education and its im plication for equal access to quality education
Concerns over learner achievement and quality of education

Curricular and extra-curricular load, competition and increasing pressure on children.

V. Teacher's policy - Status of Teachers and non-teaching staff: impact of privatisation and
casualization of work.

Vi. Preamble of the Constitution: its importance as the framework of modern Indian nation and
State policies. Understanding the implications of the ideas that are enshrined in it

vii. Directive Principles of State Policy: their status and the principles in them

viii. Fundamental Rights and duties of Citizens; their status in the constitution and implications

ix. Education in Indian constitution: federalism and the role of centre and the state, minority
rights, religious instruction in public schools, language policy.

Unit 6

Post-Independence history of Education 1947-2010

This unit will provide a broad survey of the history of education in India in the post-independence
period. It wil} outline the main milestones and broad periods of this history to provide a framewaork to
. study the policy evolution,

i Colonial legacy and nationalist critique with special reference to Gandhii will be studied and
the experience of introducing Nai Taleem or basic education.

ii. ‘Education for National Development

The policy perspective set out by the Kothari Commission on Education will be seen against the
b kackground of policies for industrialisation of the country and the challenge of national integration; the
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problem of limited implementation of the recommendations of Kothari Commission and the limited
spread of education till the 1980s will be studied;

iii. The ‘Right’ to education debate and the Right to Education Act

iv. Universalising access 'SarvaShikshaAbhiyan’, ‘the role schemes like mid day meal’, KGBv.

2005-2015.

V. Universelization of Education ~ Issues relating to extending education to alf children - cast
communities regions, gender, working children.

Practicum

1. Field based surveys of status of marginalised social groups like SC, ST, migrant workers, rural and
urban poor, etc and their educational prospects.

2. Action research to understand the problems faced by children of marginalised communities in
schools of different kinds.

marginalised groups.

4. Surveys to study condition of different kinds of schools and teachers and other staff working in
them.

5. Role play and dramatization of issues relating to education of marginal groups

6. Making short video films / snippets on above themes with mobile cameras / laptops and holding
discussions on them. ;

7. Ethnographic profifi ng of some five communities of the state (for ex. one ST » one SC, one artisan
community, one farming caste, one minority, religious community)

8. Children at risk educationally — profiling communities of children who have not been integrated
well into school'ing non enrolment, early dropout 100 achievement

9, Profiling of the society of one’s own village or town in term of communities professional groups,

‘/ economic status, social respect, power etc. )
10. Changes in caste in the modern times: experiences of student-teachers from the field.

Essential Readings

Position Paper of Focus Group on Education of SC and STs, NCERT
SC Dube, Indian Society (Also available in Hindi) NBT, Delhi
Russel&Hiralal, Tribes and Castes of CP & Berar

S. Thorat, Dalits in India, 2009

R Govinda, Who Goes To School? OUP, New Delhi, 2010 |
Danda, Ajit Kumar [edit.]. Chhattisgarh ; An Area Study, Calcutta 1977, Anthropological Survey of

DV e LN R

- India. . .
Tribal Situation in Northeast Surguja. Calcutta 1977, Anthropological Survey of India.
F. Haimendorf, Tribes in India, OUP . o
9. p. Veerbh'adranaika, RevathiSampathiumaran, ShivaliTukdeoA.R.Vasavi 'The Education .
; i S ;, NIAS, Bangaiore
Question’ from thePerspective of Adivasis: Conditions, Policies ana Structures, MIAS, Bangaio

ooy
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10. The Social Context of Elementary Education in Rural India, AzimPremji Foundation, Bangalore,

2004
11. Praveen Jha, Whitherng commitments and Weakening Progress, State and Education in the Era

of Neo liberal reforms, EPW, Aug 2005
12. Poverty and Social Exclusion in India, World Bank, 2011
13. GeethaNambissan, Exclusion and Discrimination in Schools: Experiences of Dalit Children,

UNICEF, 2009
14. Sociology, NCERT Text books for class X! and Xl
15. JP Naik& S Nurullah, A Students’ History of Education in India, Macmillan (available in Hindi)

16. Education policy documents and Commission Reports:
Mudaliar Commission, Kothari Commission, National Commission on Teachers, Yashpal

Commission, National Policy on Education 1965, 1988 & 1992

Films & Documentaries

1. ShyamBenegal, Making of the Constitution (12 parts)
2. ShyamBenegal, Bharat EkKhoj (relevant parts on National movement)

3. India Untouched.
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Two Year B.Ed. Course

y B.Ed. 1* Year
Educational Studies -

COURSE 003

Perspectives in Education

MAX MARKS - 100

INTERNAL - 20

EXTERNAL - 80

Approximately 80 hours of classroom instruction. Timespenton assignments, projects etcis additional
{adding up to a total of approximately 240 hours of overall effort).

This course will explore philosophical and sociological views on education, in order to enable student-
teachers to develop their own perspective on nature of education and its role in social change. It will try
to equip them with some conceptual and methodological tools to critically examine their own beliefs
and those proposed by different thinkers or policy makers. Student-teachers will be invited to critically
reflect on their beliefs regarding education, and examine the role of historical and social factors, ideas
and ideologies in shaping the aims and contours of school education.

Contemporary education in the modern world gets its character and meaning from several fundamental

_processes at work here which need to be understood. These include industrialization, the growing role

of the democratic nation state, colonialism, globalisation and shift from subsistence farming to new

- forms of livelihoods. These are accompanied by the efforts of women and the marginalised people for

equity and dignity. All these factors are changing people's expectations from education. The course will
introduce student teachers to concepts relating to these ideas and also help them to analyse these
processes and their impact upon mass education. These would be sought to be understood through case

studies and student-teachers' exploration of their own context.

‘Sociological perspectives help us to understand how education facilitates these macro social processes

andis in turn impacted by them and also how people strive to use education to impact the direction of

these larger processes.

‘ Objectives of the course

on for one self and the society.

i’.k - Reflecting on the meaning and purpose of educati -
| nd the framework to negotiate this

ii. Understanding the diversity in aims of education a
: diversity
il Developing
= o documents ‘
iv. . Understanding the economic and politi
v. - Reflecting on the critique of modern school education

a framework to understand the work of educational thinkers and policy

cal context of the emergence of modern education
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Unit 1 Determining aims of education

a) Meaning of Education

Student teachers will be enabled to reflect on their own notions and experiences of education and
schooling to understand what it meant to them. They will get an opportunity to discuss issues like the
relation between Education and schooling, Education for society (nation) and individual development;
Education for skill building and developing understanding and dispositions.

They will also reflect on social purpose attributed to education ~ who is considered educated, why do
parents want their children to be educated, what an educated person hopes to do, etc.

b) Why do we need aims?

What sort of functions do aims perform in thinking about education? Articulating aims helps us to design
education in accordance with it and to frame curriculum and a scheme for assessment and everything in
between. But can ‘aims’ be articulated and fixed at the beginning and remain constant till the end of the
process of education or do aims also change and evolve along with the execution of the educational
process?

¢) Negotiating multiple aims of education

Student teachers will be exposed to the fact that there can be a great diversity in conception of
education and the purpose of education, emerging from diverse social and ideological standpoints. They
will reflect upon the methods of evaluating them, reconciling them, etc . In the process they will also
discuss who should be empowered to decide aims of education, - children, parents, community, body of
teachers, professional educators, government, market... or the process by which shared goals of
education are formulated in a democratic society. Some broad norms for education in a democratic and

secular society which strives for equity and justice will be worked out.

Unit 2. Understanding Educational thinkers

A framework for studying the views of educational thinkers will be developed and applied to some of
the important thinkers. This will be in the form of situating them in their socio-historical context and

their larger philosophical perspective.

i Their critique of contemporary society .
i Their conception of human nature and potential

iii. Their conception of individual and society

iv.  Therole of education in realising these ideals

V. Specific pedagogies for educating '

vi. Role of teacher.

Extracts from the writings of the thinkers will be used for this purpose. Attempt will also be made to

- compare and contrast different aspects of the theories of different thinkers.

tudents will be encouraged to use this method to study some more thinkers on their own.
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Special foct:Zwill be on the following thinkers:

i K Gandhi,

ii. \~Rabindranath Tagore,
ii.  «Krishnamurti,

iv.  _Aurobindo Ghosh

v.  _dohn Dewey

There shall been additional list of thinkers and student shall do a project of studying any one
of them using the above framework, some exampler names.

Swami Vivekananda, Giju Bhai Badheka, Aurobindo Ghosh, Plato, Gramsci, Paulo Friere, AS
— —_—— — —_—

Neil s
—

UNIT 3: Fundamental Processes Shaping Social Context of Education

a. Industrialisation and society: meaning of industrialisation and a brief account of changes in
industrial organisation (factory system, Fordism & Taylorism, and current systems).

Industrialisation and emergence of modern school education: historical linkages (case studies of
India) ; Parallels between industrial organisation and school system.

b. Democratic processes and schooling: Concepts relating to demacracy, public participation in
decision making; rights and role of citizens; answerability, etc: Role of school in promoting ™

democratic participation. ‘
C. Globalisation and education: Concepts relating to globalisation, casualization and

informatisation of fabour, knowlesge societies, and their implication for nation states and

education. International comparisons and standardised student achievement test comparisons.
d. Educational and National Integration, education and International understanding.

Unit 4 Critical perspectives on modern education

i The promise of modern education

To what extent has modern education lived up to its promise of fostering autonomy of the individual,
équity and democracy shall be reviewed with the help of some contemporary commentators on ‘
education. The experience of schooling by marginalised communities and their.attempt at developing

alternative conceptions of education.

ii. Classroom processes

A : . ther —
~Classroom processes will be studied to understand how teachers and students relate to each o

teaching learning outcomes in the class

: ' ici ism’ erstand this process.
room. Students will be introduced to ‘symbolic interactionism’ concept to und

I7-
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iii. New Sociological Perspectives on education of the poor and marginalised -

New sociological perspectives on education and inequalities will be explored. Education’s function of
reproducing inequalities and its potentials for contesting inequalities will be discussed.

iv. Critical pedagogic traditions (Paulo Friere)

Unit

5 Aims of Education in key policy and curriculum documents

The perspectives developed in the earlier sections wili be used to analyse the aims of education as
outlined in some of the important policy and curriculum documents of post-independence period.

a. Mudaliar Commission Report

b, Kothari Commission Report,

¢. National Education Policy 1986,

d. Curriculum Framework 2000 and 2005.

e As a part of this exercise they will also review current media debates on education.
Practicum

1.

Interviewing a cross section of parents regarding why they want to educate their boys/girls and
what in their view is to be an educated person.
-_—

Visiting any school which claims to be based on a particular educational philosophy (Gandhian,
Tagorean, Montessori etc) | T

Visit a factory to see its production system and the condition of those working in it
Intewime household sector (either producing some thing or selling or
repairing something) to understand their conditions and what kind of education can be of help
to them.

Discus the role of education and schooling on individual development. Is education effective in
developing skills for generating employment?

Essential readings

10

1. Pposition Paper on Aims of Education, NCERT, 2005

2. wrrmrge, Wty wrggeat @ geea) @7 (el @ 2009
3. wEren T

4. wroirrdes, agaren, waramy

5. wharr Suk @ @ foen, avweTiaNGe Reranin wE
6. o o

1. o, e syt derded)

8. FwrgaR, @@ gerae? —ifm sk S adva-a e Rl
9. gy sedifear @ R wed

1

ST Ele R @ q9Y, YHerd, Hidre
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)
) 11.zar gefia, growmar w7 &v 3
l 12.JJ Rousseau, I<mile
) 13.Christopher Winch and John Gingell Phtlosophy and Educational Policy

) (Routledge, 2004) chapter 1.

14.Palmer Joy, Fifty major Thinkers on Education from Confucius to Dewey,
Routledge 2001.

15.Secondary Education Commission, (section on aims of education)

16.Kothari Commission Report (section on aims of education) |

17.Curriculum for the Ten Year School — NCERT, 1975

18.National Policy on Education 1986

19.National Curriculum Framework 1988

20.National Curriculum Framework 2000

21.National Curriculum Framework 2005
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Agnihotri, R. K. ‘Multilingualism as a Classroom Resource’, in K. Heugh, et. al. (eds.)

Education for South Africa, Heinemann : Johannesburg, 1995.

Agnihotri, R. K. Sociolinguistic Aspects of Multilingual Classroom, Paper presented at the
International Seminar on Language in Education, Cape Town, South Africa, January 15-20,
1996.

Agnihotri, R. K. (2007).7Towards a - Pedagogical Paradigm Rooted in Multilinguality.
International Multilingual Research Journal, Vol. (2), 1-10

Agnihotri, R. K. and Sanjay Kumar 2001. (eds.) Bhasha, BoliaurSamaj: EkAntahSamvad. Delhi:
Deshkal. '

Carroll, J. B. 1956 (ed.) Language, Thought and Reality: Selected Writings of Benjamin Lee
Whorf. New York: John Wiley and sons.

‘Chomsky, N. 1972. Language and Mind. New York: Harcourt Brace Jovanovich

Chomsky, N. 1986. Knowledge andLanguage. New York: Pracger

Vandyopadhyaya, P. K. and Agnihotri, R.K. (2000), Bhasha:BahubhaashitaaqurHindi. Shilalekh,

Delhi.

Vygotsky, L. S. Thought and Language, MIT Press : Cambridge, Massachusetts, 1962.
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Two Year B.Ed. Course

B.Ed. 1¥ Year
Pedagogy of Subject Area

COURSE 005.2

Pedagogy of Language - English (1)
MAX MARKS - 100

INTERNAL -2¢

EXTERNAL - 80

Course Description

T:;z Pegagoy of L:anguage (Engl&sh)- course will erable student teachers to develop a
p Pec 1ve on English Language teaching. It will also develop an understanding of its place
al?d Importance in school curriculum and learning-teaching other subject areas. The course
will familiarize the student teacher with the recent developments and emerging trends in T3
language pedagogy, particularly English as a language in Indian contexts. This will sensitize

them to develop a perspective on the development of language capability, focus on enabling

the learner to explore various ways and means to enrich language learning among learners

in school contexts,

Objectives of the Course

The Course will enable student-teachers to

* Understand the nature and system of language, language learning, and develop a
perspective on English as language in school curriculum in Indian contexts.

-

o e

Critically examine the beliefs and assumptions about language learning,
methodologies of language teaching and appreciate the aims of language teaching in
the context of English language and other Indian languages

. Unit 1: Nature and Structure of Language

' a. Whatis language? Why do we need language? o Mienlacement
e Characteristics of language ~Unlimited production Capacity, Displacement,

5 Arbitrariness, arrangement of sounds to produce meaning, Socially-acquired

Ge0a LSy
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c. Functions of language - thought, communication, interaction, social/cultural
constructs, language and knowledge

d. Rule bound system of language and grammatical elements - at the level of sounds,
letters, words, meaning

- Understand the rule-bound system of language with the help of English, Hindi
and local languages

Unit 2: Language Acquisition, Learning and Development

a. Meaning of Language Acquisition

b. Difference between Learning and Acquisition

¢. Biological adaptation of Language Acquisition in human beings

d. Importance of language exposure in Language Acquisition

e. Understanding language development with the examples from varied contexts

Unit 3: Position of English in India

a. Status of English as a language in present context in India- English in the
Constitution; Historical background of English Language in India; English and Indian
Languages; similar hegemony created by Hindi with other Irndian languages: English
as a Link language for national (inter-state) and international communication, as ‘a
window on the world’, as a library language , as a language for higher education, as
a language of science and technology, a language of better opportunities,
employability and upward mobility ‘

b. Challenges of teaching and learning English at Secondary Level in the Indian
Context. Implications in classroom teaching and learning due to perceived
hegemony of English language (as the Language of Social prestige, Social conflict,
Disparity -rural and urban context in terms of input environment)

Unit 4; Curriculum, Syllabus and Teaching Learning Materials for English

Aims & Objectives of English Language Learning and Teaching
Meaning and analysis of the curriculum of English
Meaning and analysis of the syllabus of English

“Meaning and analysis of the teaching learning materials of English

BoT e

Scanned with CamScanner



e. The mutual relationships among curriculum, syllabus and teaching learning
materials, their appropriate order and implementation

f. Preparation and use of the language teaching-learning materials to achieve the
objectives of the curriculum

Unit 5: Developing English Language - 1

a. Analysis of prevalent language teaching methodologies - Grammar Translation
Method; Direct Method; Structural Approach ; Audio-lingual Method, Natural
Method; Communicative Approach; Task- Based Language Learning; Total Physical
Response; Suggestopedia, Thematic Approach (Inter-disciplinary)

b. Teaching Grammar: Teaching Components of Grammar including direct/indirect
speech, parts of speech, active/ passive voice, auxiliaries, types of sentences,
semantic markers, determiners, etc. Teaching grammar in an interactive and
communicative way :

Teaching Vocabulary: including active passive and adhoc vocabulary, content words,
structural words, different techniques of teaching vocabulary (explanation,
illustration, synonyms, antonyms, use of the child’s mother tongue, etc.)

References
Agnihotri, R. K. and Khanna A. L. (eds) English Grammar in Context,Ratnasagar: Delhi, 1996.

Agnihotri, R. K. (2007). Towards a Pedagogical Paradigm Rooted in Multilinguality.
International Multilingual Research Journal, Vol. (2), 1-10

Aitchison, J. (197:9), The Articulate Mammal: An introduction to Psychblinguistics. Hutchinson
& Co, London.

Aitchison, J. (1003). Teach Y. ourself Linguistics. Hodder & Stoughton Ltd, UK.

Brumfit, C. —J ~and J. T. Roberts. Language and Language teaching, Batsford Academic and
Educational (H): London, 1983.

‘I.‘GNIOU CTE-02. Certificate Programme in Teaching of English as a Second Language: The

S tre ofEnglish, IGNOU: New Delhi, 1995

W ”.VY'”‘.-Pmker S (1994) The Language Instinet. London: Allen Lane.
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¥ o Two Year B.Ed. Course
B.Ed. 1" Year
Course 005.4
Pedagogy of Mathematics (Paper-I)

Vision of the syllabus
The position paper from the Focus group on “Teaching of mathematics’ ( a part of the position papers for
the development of the national curriculum framework initiated by the MHRD) says that lack of teacher
preparation is one of the core areas of concern for mathematics education in India. The position paper
points out that among all the school content areas, mathematics relies much more on the preparation that
the teacher has, in her own understanding and in her ability to create appropriate pedagogic contexts in
the class room. In the light of these recommendations, this syllabus aims at making a community of
mathematics teachers which can engage with mathematics at various levels, a community which believes

that every child has a right to and is capable of learning and doing meaningful mathematics (NCF 2005).

The current syllabus departs from the idea of teaching skills, methodologies or teaching techniques. It
focuses on how to prepare teachers who can create an engaging mathematics classroom. For this purpose,
we will revisit the foundational areas up to secondary mathematics along with their implications for
pedagogy. This course encourages a prospective-teacher to ‘participate in the processes like problem-
solving, problem-posing, mathematical communication and to appreciate child’s diverse ways to learning

mathematics. There is also an attempt to make a shift from assessment of learning to assessment for

iearning.

The vision of this syllabus is to motivate student-teachers in developing a democratic mathematics
classroom where every debate and discussion around mathematical ideas is also looked at as a
mathematical endeavour and a meaningful learning _éngagement. The syllabus attempts to develop a
culture of mathematical communication among the student-teachers who in turn will motivate their
students in communicating mathematics in an effective manner. We hope that this syllabus helps student-

teachers become mathematics teachers who believe and can ensure that every child has an opportunity to

learn and can engage with mathematics.
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Objectives of the syllabus

€. To help the student- ~teacher appreciate the nature of the subject along with the historical and
social evolution and location of the dxscnphne in the lives of the children.

f. " To develop an appreciation and understanding of the objectives of school mathematics,

8- Todevelop an understanding of the fundamental concepts and ideas of mathematics. Be able to
feel empowered to do and enjoy mathematics.

h. To develop an insight about how children learn mathematics in diverse contexts and the
challenges they face during the learning processes.

i.  To enable student-teachers to recognise that children know and can do mathematics and be able
to identify their knowledge to build on their understanding of mathematics, and to believe in
every child’s capacities to engage in mathematics meaningfully.

To help the student-teacher to create a class;rt)om culture that is an engaging space for every child.

Nt &
-

‘ k. To develop a culture of critical ly examining the mathematlcs curriculum and textbooks.
L. To help the student-teacher in becoming a more conﬁdent learner and teacher of mathematics.
m. To enable a student-teacher to use assessment both as a tool for rev1ewmg chlldren s learning as
well as a feedback for her instruction. _
n. To help student-teacker expiore dlfferent tools and techmques, mcludmg teachmg—learmng

material, mental models and ICT, for the teachmg and leammg of mathematics.

Scanned with CamScanner



Pedagogy of Mathematics (Paper — I)
Unit 1: Mathematics a part of life and the nature of mathematics:
This unit would help the student-teachers appreciate that mathematics is in all aspects of life and all
children use it in some form. It would explore mathematics present in diverse everyday contexts and gives
importance to connecting school mathematics with a child's lived experience

1t would then go on to discuss the aspects of formalizing mathematical knowledge. There would be

exploration of ideas around

«  Discussions on mathematics embedded in our everyday life practices, such as, work-
contexts, economic transactions, cultural and traditional practices.

*  Nature of mathematics with a view towards generalisation, symbolization and abstraction
of mathematical ideas.

e Features of mathematics, mathematical statements, consistency and logic, patterns and
relationships. Different ways of proving and try to understand why proofs are necessary
in mathematics. The nature of mathematical language , use of symbols, generalised forms
and reprentations.

Readings

f. AMT 01 Block 1 Aspects of Teaching Mathematics
g. Gowers T-. Mathema(ics: A Very Short Introduction. Oxford University Press.
h. National Curriculum Framework, 1988, 2000, 2005
i. LMT 01 Block 1 Unit 1 — Why learn mathematics ?
: LMT-01,Block 6 Un’it—‘ﬁ : The essence of Mathematics

P T

Je
K. What are Mathematical Proofs and Why they are Important: Goldberger
1. Maths and purpose: Manil Suri

m. Shashidhar Jagadeeshan (2010), The C ulture of Enjoying Mathematics : Learning Curve

Unit 2: Why teach mathematics and the mathematics syllabus from 6 to 10:
" There is a fear of school mathematics in the minds of the students and while it is considered to be very
important it is also attempted to be limited to solving known problems and using known techniques. The
unit would discuss the reasons for this and the need for widening the goals and purposes of learning and
teaching mathematics. It would bring out that mathematical ideas and goals are both utiliterian and

enriching and both these aspects must be reflected in thé mathematical syllabi. The unit would include

i aspects like;
s The role of school mathematics in society and status. The reason for people to be afraid and

its distance from learners.
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* Discussio s ai _ . ' $ e ot
ns on the aim and objectives of teaching and learning of mathematics given in NCF,

SCF and Chhattisgarh textbooks.
What are the specific

s

¢

arcas of mathematics taught between 6 to 10

74

Organisati ' ichiti 4
ganisation of each of the areas and the sequence in which it is developed. Identifying the
hierarchy of concepts

e

* H .
analysing a few text book chapters and identifying the relationship with the specific
objectives

*  Relationship of mathematics to other subjects being learnt

Readings ' ‘

» National Curriculum Framework, 2005

> State Curriculum Framework , Chhattisgarh

» Chhattisgarh Textbooks Classes 6 -10

> AMT-01, Block 1 Aspects of Teaching Mathematics

Unit 3: Understanding children’s learning of mathematics

This unit aims to focus on children's learning processes in diverse contexts (both school and out-of-
school) implicitly and explicitly. In this unit we will also discuss what learning mathematics means, talk
about some models that can be created to understand learning. These would include the nature of the
subject, what is to be learnt or the knowledge to be transacted, the understanding of the learner, the
understanding of the learning process and what does it mean to know. This unit will also talk about
participation of children in learning and use ideas on how children form their understanding using ideas
that are from mathematics. The unit would also talk about the fact that children go through different
routes to learn and express their ideas. These often are through stages where they make inappropriate
generalizations as well. Using examples of works of children this would be explored. Exemplar chapters

would be analysed by students on the the principles of the models and compared on the appropriateness.

st adad ad AL A 4 T2 T4 T2 PRV NSNS

3&‘ k The themes in this unit could be .
g | e What kind of knowledge all children have from their context?

e What are the diversities in mathematical experiences and learnings?

. ‘Understanding what does it mean to learn a mathematical idea?
-cultural contexts individual learing,

‘
?f L Hogholy Mechanisms of learning and key aspects: learning in socio
!) | ~ group learning |

)

ﬂﬁ' Analysiﬁg constructed models of learning around the key principles

. understanding the development of certain concepts in children

e ‘4‘_ Ana]ysing childrens' work and understanding the logic of their errors

puage and their connection to mathematics

- ‘Equitysissues.: Belic_fs about gender, caste, class, lan
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e Understanding children with special needs and their mathematics abilities

Readings
d. AMT - 01 Block 1 Aspects of Teaching Mathematics
e. Boaler, ] & Humphreys, C (2005) Comnecting Mathematical Ideas: Middle School Cases of
Teaching & Learning. Heinneman: Portsmouth.
f. Carpenter, T., Franke, M., & Levi, L. (2003). Thinking mathematically: Integrating
arithmetic and algebra in the elementary school. Portsmouth, NH: Heinemann.

g. Lampert, M (2001). Teaching problems and the problems of teaching, New Haven: Yale
LMT-01 Block 1 Unit-1: Thinking about Leaming

h. LMT-01 Block 1 Unit-2: Thinking about the Learner
i.  Early childhood Teacher’s Misconception in Mathematics
j. (http//www.learningdomain.com/medhome3/ececurriculum/teachers.misconcep.maths.pd

K. K Subramaniam, Culture in the Learning of Mathematics: Learning Curve(2010)

Unit 4: Nature and culture of mathematics classroom:.

Mathematics class-rooms of today are often criticised to be teacher centric, repetitive, un-interesting and
focussed on giving explanations and definitions. They are also geared to one correct answer and one
correct way. The attempt is to provide children with short cuts so that they are able to solve given
problems. The unit discusses the nature and culture of effective mathematics classroom and focuses on
the proposed shifts in the classroom norms for moving towards a mathematically discursive classroom
culare. In this section we will also discuss how children’s prior knowledge can be‘used as classroom
resources and how they affect learning. This would also discuss some class-rooms where children are

participating, exploring; contributing their ideas to the discourse, attempting to solve new problems,

G Jearning from each other and are engaged in other ways that ensure that they form their ideas. The themes
. _in this unit could be ;

e Culture of mathematics classroom(socio mathematical norms, Communication and Use of
language, Nature of tasks and Choice of examples)
~~»  Multi-lingual mathematics classrooms in the context of Chhattisgarh

--» Discussions on how children’s prior knowledge can be used as a resource in teaching and

* leamning of mathematics.

-~® ~ What are the aspects of a engaging mathematics class-rooms

e '_'!'[ds'ntif}fing from a variety of situations such features

i Cdnstructing engaging classrooms using the text book chapters

£, [nbluding all 'chilaren in the classroom tasks
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Support System
a) M

/I 7

ather
by natics museum, mathematics club, learning recourses in modern education
Organ
ganising quiz programmes, puzzles, magic squares & short cut for solving examples in

Vedic mathematics,

dwouin

s

C
) Use of computer teaching in mathematics

Readings

Boaler, ) & Humphreys, ¢ (2005) Connecting Mathematical Ideas: Middle School Cases of

Teaching & Learning, Heinneman: Portsmouth.

* Lampert, Magdalene (2001). Teaching problems and the problems of teaching, New Haven:
Yale University Press

* Stigler, J. W. and Hiebert, J. (1999) The Teaching Gap: Best Ideas from the World's
Teachers for Improving Education in the Classroom, The Free Press.

* Yackel, E. and Cobb, P. ( 1996) Sociomathematical norms, argumentation, and autonomy in
mathematics. Journal for Research in Mathematics Education, 22, 390-408.

* LMT-01 Block 2 Unit 5: Building Constructive Classrooms:

* LMT-01 Block 2, Unit 6: On Learning Mathematiés

* Mathematics in Elementary Education: Diwan H K 2015

" Unit S: Learning and Teaching of Mathematics — Numbers and Number-Systems:‘
This unit takes us through the story of numbers. In this unit we will see how natural numbers and their
operations were used to give a consistent definition for negative numbers. We will also work through the
various reasons why students find negative numbers difficult and try to find ways to help them. We will

work through contexts which might help us deal with negative numbers in a better way. Later in the unit

"ﬁ&ﬁ@&%ﬁﬁ@mﬁm@g@c‘-ﬁ‘o‘m‘ “@eds

- we will talk about the powers and exponent and also explore areas children find difficult to understand. In

5 .‘_;\ud

this unit we will also look at some activities which might strengthen students’ understanding of some

'concepts like powers and exponents.
c. Historical account of the development of number-systems

d. Conceptual‘ understanding of integers and operations on them. Exponential notion, meaning and

law of exponents, Expressing number as a product of power of prime numbers.
e. Children’s understanding (re'asoning patterns and misconceptions)

f. Teacher’s knowledg,e and chailenges,
sting problems based on these to develop a better understanding.

8. Solving intere
‘ ns, exercises, problems, w orksheets etc.

by T , ; for place
" h. Constructing engaging and inclusive class-roai
value, exponents, divisibility rules.

; = Readmgs
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‘_ > Dantzig, T., & Mazur, J. (2005). Number: The language of science, New York: Pi Press ’;
'E tis > Davis, P.J., & Hersh, R. (1982). The mathematical experience, Boston: Houghton A ﬁ
F’ Mifflin. ‘ "?
i > Teaching Negative Numbers to school children-Jayashree Subramaniam(eseht sr=af =} g
| TS WG 92T~ gumfiaor ) 2
: (httpy//www.eklavya.in/pdfs/Sandarbly/Sandarbh_52/44-5%20Negative”s20Number.PDF ) "3
oo > Vlassis, J. (2004). Making sense of the minus sign or becoming flexible in “negativity”, \;
_i Learning and Instruction, 14, 469-484. \:
s > LMT-01 Block 5 Unit-16: Exploring Number System :
> AMT-01 Block 3 Unit-9: Negative Numbers
> Shailesh Shirali; The Role of Pattetn and Play in its Teaching§ Learning Curve(2010) g
Unit 6: Planning and classroom management _ | ;3
This unit will help a student-teacher to understand the curriculum and textbooks to distribute the E..,
content in a year plan following the cumcular objectlves It wnll also help the student-teacher to ‘:
organise her classroom and make the plan con51der1ng the classroom diversity, contents and -"’
available resources. Task desi gned in the classroom plannmg shall be based on learners previous ;
knowledge, what needs to be taught and the approach In thls umt we will look at some examples ~?§
where a teacher needs to adjust or change the context g1ven 1n the ﬁextbooks to make it some ‘3
suitable for her own students. : e W > )

s Understanding syllabus textbook and/to make a year plan Understand the units, chapters g: :
. m each unit, their connectlons and ﬂow R o 13

sl o
)

Making connectlons of the subject centent w1th leamers pnor knowledge and

experiences. To identify key concepts and prerequlslte of the toplc Designing tasks to

understand, what do chlldren know in a toplc and Wwhat to dlscuss‘? And what they are

expected to learn by the end of the year _ : .

k.. Examples of contexts which need to be adJusted accordmg to the students Classroom
e : orgamsatlon and management: develop strategles tasks and use other resources to
;:'_l"i . organize a mathematics classroom by glvmg due consxderatlon to various torms of

5 'dwers:ty Wthl‘l exist in the classroom S
Readmgs _ ‘ :
i 8 AMT—OI Block I Unit -4 Classroom Practice -
) h “""LMT —01 Block2 Encouragmg learmng in the clasmoom 2
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Two Year B.Ed. Course

’ st
Pedagogy of Subject Area B.Ed. 1" Year

COURSE 005.5 —

Pedagogy of Science - 1
MAX MARKS - 100
INTERNAL - 20
EXTERNAL - 80

Objectives
To enable the student teacher to:

- Understand science, its nature, its process and epistemic criteria

Develop own perspective on the relevance of science and science teaching.
Understand the aims and objectives of teaching science at various school stages.

Understand the learning of science by children, what it means to know a scientific
concept

e s i . ) e et .

Develop the ability to design, manage and assess appropriate teaching-learning '
experiences in the context of school science.

-
-

Unit - 1: Nature of Science and its knowledge

Note: This unit intends to help student teachers develop an understanding. of the nature of science and >
scientific knowledge that will help them take decisions while designing, managing and in assessment of
learning experiences in science. Some topics covered will be: '

0. Science, scientific. method and scientific knowledge - dynamic nature, understanding the
natural world using the scientific method, science as a process and product contribution .
of science in human being.
p- Nature of scientific explanation and scientific theories and laws - understanding how
scientific theories and laws are constructed and get accepted. ¥
q. Paradigmatic changes in scientific knowledge
r. Current challenges to science in explaining complex phenomenon

o SR Ner LW e TRETEE W

.- . Suggested practicum/tasks: _

: s. Discussion on the learner competencies that can be developed through the study of

’ -, ! science (related to the nature of science)

t. An analysis of how successful their own school years were in meeting the
objectiives of science and what changes they would ilike to make in the

curriculum/ transaction as teachers

aims and

. Readings: |
» Position paper - National Focus group on Teaching of Science
i ff";:Théstlr'ucture of scientific revolutions, Kuhn
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Nature of Science and Scien s pureQfScience:
| ;];feriialxtt N/ Jwww.geosociet ,Q_Igli-’.‘mg&m at‘”‘;f Seience. Procee
. c
. : The Nature and ScoP -
™ Smgh, Ra)endra (2005). ; . 1'2005 X and Scientifi
Seminar on Science Education.VBERC, Udaipu n Indigenous fic

jvide Betwee
¢ Agrawal, Atul (1995).Dismantling the Divi

1%201995.pdf
Knowledge ages/ge0g 6402 f10/Agrawal’o
http;//www.coluradn.edu/gcouranh!@léis,b_ﬂf“ﬁp : WS, international Handbook of

The Nature of Science and Science Teaching, Mi:hf:in (eds), 1998, K
Science Education, 981-999, B.J. Fraser and K.G. 10

Printed in great Britain.

* Vigyan ki buniyaad, Karen K. Lind.

dings of the Internationg]

juwer Academic Publishers

ceedings of the International Seminar

« Methods of enquiry in science, Amitabha Mukherjee. Pro Udaipur 2005, 173-177

N enfre
on Science Education. VidyaBhawan Education Resource Centre,

de e e e oo v

Unit -2: Perspectives on science and society , s discling
Note: This unit is intended to help student teachers develop an understanding of s P

% and its relevance to society by looking at it through the lens of history and debafes arou‘nd th;ira;t:ce ‘Z{
> science. The teacher educator is expected to develop the following ideas along with specific exaniples an
S tasks for student teachers: |
N u. Science in our lives and investigating its infer-relationship With technology.
“ing V. Science and society - how each influencesthe other, gender representation in science,
5 science as a social activity, literature related to scientific endeavour, science as a tool of
e oppression as well as liberation . . ' : _
™ 3 w. Ethics and science - values associétegd w1th ' sc’i‘encge;‘ current debates on the ethics of
i scientific endeavours ' N e
*Q x. Teaching of science in schools - a historical perspective
b‘a y. Social attitudes towards nature of science and scientific knowledge
*5‘,} > Z. Scope of science - branches & application. st P el :

Suggested practicum/tasks:

o

.~ - aaStudentteachers develop an interview schedule to interact with family and friends to get
. . an understanding of how they view science and its relevance to their lives; they analyse
the data and present it in the form of a report along with their own views :
bb.Guided reading of texts describing the PercePEEOII ‘of science through the ages (the
- creation versus evolution debate, Galileo and the Ingquiciti 3
= : o nquisition, s : :
divide, etc) ¥ | Seadch , Science as a cause of social

€c, Debates on issues like nuclear energy, Clbnhig,

A using
engineering, etc

animals‘_for medical research, genetic
R?adihgs;'. 3 g T iy
- * lsaac Asimoy, (1994). Asimov's

Fidy Chronalogy of\E“:-ciA :
“ llustrated. Harper Collins S e

& Discovery: Updated and
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G\a . A history of conceptual change research, Threads and Fault lines, And‘rea A. diSessa (Fr;)l::i
Q\g ;l}SlSI M?lcnal)c"g"ili()lh Construction of Knowledge, and Taching, Earnst von Glasserlelc,
, ynthese 8-(1), 121-14(special issue on education), (989
Q\g * Science f‘.’_" all Americans Online .
~ 3 Hw.project206l.org/pu blications/sfaa/online/sfaatoc.htm
O ) (SJ%eSnfle ;md Human life (1933), Harper and Brothrs, Ayer Co. reprint:ISBN 0-8369-21615
: alden)
~9 * Science and ever i s i int:ISBN 0-
» : yday life (1940) Macmillian, 1941 Penguin, Ayer Co. 1975 reprint:
;\~’i 405-06595-7 (JBS halden) ’
¥4 . Ra-ma, Dhruv (2006). Towards a Global History of Science: The Relationship between
S Science, its History and Theory of History. Sites and Practices: An Exercise in Cultural
Q\O P‘edagogy by Madhushree Dutta and SmritiNevati (eds), Majlis: Mumbai, 2006. 232-242.
, 3 . Smh'a, Ravi (2005). Overcoming Ideology through Science. Proceedings of the International
~9 Seminar on Science Education. Vidya Bhawan Education Resource Centre, Udaipur 2005. -
c,\; * Examination the Enlightenment: the contribution of science education to culture, Michael o
- Matthews. The Proceedings of the International Seminar or Science Education. Vidya ¥

Bhawan Education Resource Centre, Udaipur 2005, 4-8.

UNIT 3: Curriculum, syllabus and textbooks
Note: Teachers are responsible for transacting the curriculum; hence an understanding and the ability to -

analyze it are desirable. Student teachers should be able to appreciate the reasons for including a
particular topic and handle the content. Teachers should not take textbook as the only resource but should
look for local examples and more relevant resources related to the content area. ‘They should also be

'

prepared to critically examine textbooks.

dd. Aims and objectives of science teaching at the primary, upper primary, secondary and

higher secondary stages
ee. Criteria for analysis of school science curriculum (place of science in the school &

curriculum, content areas, sequence, linkages, promotes values of objectivity, honestly,
cooperation and freedom from fear and prejudice, opportunities to appreciate larger

H 6H oo H 9N o 0 0

K|
RS U910 0.0 o oo

issues concerning science and society, etc)
ff. Analysing a few syllabi of science at upper primary and secondary stages- Underlying

principles, criteria for judging syllabi

gg. Textbook as one of the resources
hh, Criteria for textbook analysis (content within reach of target group, content is represented Y
content is placed in wider context of learner’s

accurately and conveys the meaning,
prams, interesting - 1

environment- Jocal and global, ‘quality of printing, accuracy of dia

¢ presentation of content, etc)

‘Suggested practicumytasks: " |
. i, Critically analyse state science curriculum and discuss how it can be coule.\tuahsc‘d to the

..~ local environment

s .
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jj. Critically analyse the science textbook of any class betwee
analysis, develop guidelines for textbook writers
kk. Guided reading of sections of the NCF 2005

Readings: _
» Position Paper on Curriculum, syllabus and textbooks. NCERT 2005 .
s Varma, Vijaya S. (2005). The Basis for Curricular Choices in Science. Proceedings of the

International Seminar on Science Education. VidyaBhawan Education Resource Centre, ‘j
Udaipur 2005. 99-103. 8
o La Velle, L. B., McFarlance, A., Brawn, R. (2003), Knowledge transformation through ICT in {
science education: a case study in teacher-driven curriculum development - Case-study 1. 3
British Journal of Educational Technology, 34, pp. 183-199 ;:}’
* Science teaching-constructing an alternative, H.K. Dewan, 2004 1
e Park, M., Park, D., Lee, R. E. (2009). A comparative analysis of earth science curriculum 3
using inquiry methodology between Korean and U.S. textbooks. Eurasia Journal of b}
Mathematics, Science & Technology Education, 5, pp. 395-411. M
o Porter, A. (2004). Curriculum assessment. In: Complementary Methods for Research in "%
Education. J. Green, G. Camilli, P. Elmore (Eds.) Washington DC: AERA. pp. 141-159. 3
» Porter, A.C., Smithson, J.L. (2001). Defining, developing and using curriculum indicators. r:‘
CPRE Research Report Series RR-048. Consortium for Policy Research in Education. ‘i
University of Pennsylvania. _ i i P
http:/ / www.cpre.org/sites/default/files/researchreport/788 rrd8.pdf J
= Schmidt, W. H. (1992), TIMSS curriculum analysis: topic trace mapping. Prospects, XXII, pp. b
83-90 : ‘ S

-# Vivayic and Project Lead the Way. How do you recognize a rigorous and relevant
curriculum? A method for analyzing rigor and relevance in'science and mathematics
curricula. Curricula Analysis Whitepaper.

- http:/ /www.vivayic.com/whitepapers/curricula_analysis.pdf

* How children learn: Consideration of designing a science curriculum. Proceedings of the
International Seminar on Science Education. Vidya Bhawan Education Resource Centre,
Udaipur 2005, 92-95 '

Unit 4: Understanding learners to develop a good science classroom
- Note: This unit intends to help student teachers understand the learner in the context of science
teaching—leaming and also understand the elements of a good science class

T T S 7 O g e e

- L Diversity in the class ~diversity, among learners and diversity in thinking exhibited by
~ children in acquiring the scientific concepts
m. Literature review and secondary data analysis to understand science learning of the

]parner. Yor example, intuitive perceptions and understanding of natural phenomenon-
- like force, mation, etc. '

15 3

>
%

: _Quahtatwe and quantitative techniques to assess the learners understanding of science
- (like interview , questionnaire etc) -

0. Developing democratic and interactive class

i "mﬂ" r.—lg,.m‘ .n* e 1.“.. ..“‘. _1“ i 1“ l“ - l.“.a.l“ A‘.ﬁ

5
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e
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» Iw P. Developing scienti _
SCi el ) - . .
i}\\? ] Organizingg dq:nhhc skills in the learner- observing, building hypothesis, rec?rdmg fiata,
- ata, measurement , generalization, reading and following instructions,

Conducting exper
' xperiments,  observi i and relationships
~R categorizing, etc bserving and deducing patterns an ps

N q. Development I : :
B\‘ - Of- scientific communication skills- comprehend science fext, reporting,
- g r. E ; i 1mg own ideas, etc
Ty . quitable provisioni . :

~9 ; denﬁficaﬁgn ;S;‘mmg for science learning- providing access to resource material,
) o . ) ]
n\g kits, ICTomeds earning resource from immediate environment, science experiments,
N » tated learning, taking science outside the four walls of a room
- \g Suggested practicum/tasks:
.8 S. Student tea '
) g oadent chers t.iocument observations related to local flora and fauna, including local
h\, - and any stories the community may have about them

tervi i i
a\\" _ CTVIEW , questionnaire etc to be developed and used by student teachers among
; L children in the neighbourhood

~ u. : . ' :
.9 Student teachers observe videos of science classes and discuss the elements of what i
W - appears to work and what does not %

s V. Discussion around the contents of the unit anchored in a specific content area in school
;'\g science 4
L W w. Stgdent teachers observe science classrooms and discuss the challenges a teacher faces in
"I\Q, A developing a good science class

o , . |
A ‘'Readings: ‘ | i

&

" Infernational Seminar on Science Education.VidyaBhawan Education Resource .Centre,
Udaipur 2005. |
Varma, Vijaya S. (2004). How should physics be taught to facilitate understanding. 129-

137. Construction of Knowledge. VidyaBhawan Education Resource Centre, Udaipur 2005. ;

X Children’s science and its consequences in teaching, Gilbert, J.K, Obsorne, R.J. et al, Science

education, 1982,66(4):623-633

" e The role of Students’ Epistemological Know
University of Leeds, UK (From TISS Material)

ledge in the Process of Conceptual Change in Science,

John Leach and Jenny Lewis,

- Bohlin, Roy M. 1998. The Affective Domain: A Model of Learner-Instruct :
" In Proceedings Selected Research and Development Presentation at the National
n of the Association for Fd ucational Communications and Technology (AECT)

jon Interactions.

Conventio

- pp-39-44.
. - Kronholm, M. and J. Ra

“world. Science and Children. October: 20-23.

; R briver, A Squires, P Rushworth, VW ood-Robinson. (2002)

- Rest into children’s ideas. Routledge Press

msey. 1991. Issucs and analysis: A teaching strategy for the real

. Making sense of secondary -

science: Research
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e Rosalind Driver, John Leach, Robin Millar and P’hil Scott. 1996. Young's Peoples images of
Science. Open University Iress (January 1, 1996). ISBN-13: 978-0335193813 .

e M Buldu. (2006). Young children’s perceptions of scientists: a preliminary study.
Educational Research, 48 (1)

» M Monk. (2006). How science works; what do we now? School Science Review. 88 (322).

» D Mc Gregor. (2007). Developing thinking, developing learning: a guide to thinking skills %‘\3
in education. Open University Press (Maidenhead) ﬁ"‘g
New UNESCO source book for science teaching. (1973). UNESCO Jqﬁ"
» M Shyer, PS Adey. (1981). Towards a science of science teaching. Heinemann Educational 2",
(London) *“‘
» T Liverside, M Cochrane, B Kerfoot, ] Thomas. (2009). Teaching Science. Developing as a "&
reflective secondary teacher. Sage India _ -
3
8
Unit 5: Teaching and learning of Science i‘s
Note: Student teachers re-visit key content areas in the school science syllabus in the li ght of the possible - o
approaches to teaching them in the classroom. These areas have been chosett because they are fundamental
concepts and because it has been observed that student teachers often do not have clarity on them. The L™

following could be done for each of the key content areqs:

" “n. Discussion of knowledge learners are likely to bring into the class and how the teacher can use ."'ti,a ,"
Fe this ' , —35
0. Analysis of content areas '\?
a8 R p Developing unit plan and resources o ' _ :
= .-<.. - ' q. Exploring differentways of creating different learning situations for different content areas (e.g. 3

Ly g L s 2 inguiry, problem solving, investigation, discovery learning, cooperative learning etc) .. N
. " 1. Links between concepts ‘ ;
s, Challenges teachers may face (in transaction of content, resources, supplementary material, large

- number of pupils, etc)

y K6ycontent area of Séience: Understanding the physical world and the living world
"« Motion

‘Force, energy and work

Pressure

o Friction

.. Gravity : _

o Cell'structure and function (plant and animal) - Prokaryotic & Eukaryotic
",:Mic'm-organisms - concept, types and their uses.

 “Form and function (plants and animals)

Note: The above given content area is of class 6" to 10" standard.

Scanned with CamScanner



v

3]
-

1. Berkley Physics course Vol. 1

2. Feynman lecture series (Volumes 1), Pearson.

3. D Sang, Teaching secondary physics. ASE (John Murray)

4. NCERT science textbooks (classes 6-10)

5. Motion and Torce, Part 1- Motion, Module by Eklavya

6. Conceptual physics, Paul G. Hewitt, 10 th edition, Pea '

7. Understanding Physics, Cummings, laws, redish, Cooney, Wi
265-0882-5 -

8. School Physics Nelkon |

9. Kaha bal Kya urja, S. B. Velankar, Sandharbh, Jan-Feb, 1998, 9-16

10.Urja hi he sab kuchh, S. B. Velankar, Sandharbh, July-Oct, 1998, 93-100

11.Kya humare vishwas Newton ko 1ta mane, Anita Rampal, Sandharbh, Jul

12.JB Reece, LA Urry, ML Cain, SA Wasserman, PV Minorsky, RB] ackson.
Benjamin Cummings

13.Articles from Sandarbh - Jeevshastra ke kucch bhram

14.0n being right size, j.B.S. Halden (Arvind Gupta site)

15.Microbiology mane Bird watching, Milind Watav, Sandharbh, Nov-Dec, 1997, 5-10

16.Cell module, Eklavya

17.The lines of a cell, Notes of a biology watcher, Lewis Thomas (book),

18.Cell biology by Gerald Karp, John Wiley and Sons Inc

19.NCERT. Science text books (class 6t to 10t)

§1-317-1553-6

rson, ISBN, 978- 4. ISBN 81-

ley India Pvt. Lt

y-Oct, 1998, 28-36
Campbell Biology-
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Two Year B.Ed. Course

B.Ed. 1* Year
Pedagogy of Subject Area

COURSE 005.6

Pedagogy of Soclal Science — | "

MAX MARKS = 100 w0
INTERNAL - 20 ¢
EXTERNAL - 80 c,.._‘\?i
Course Description nﬁ'\é
Social Science a core curricular areas in Upper Primary and Secondary stages of school ﬁmﬁ
education, it seeks to devefop a critical perspective for understanding the social processes o
around us. Social Sciences as a disciplinary area draws from History, Geography, Economics, and il
Sociology each of which are developed as distinct disciplines themselves. \ﬁ\
Children from different social backgrounds who come to the school already come with rich
experiences of social life but at the same time are in the process of being socialized to accept -
the existing social order as given. The teaching of Social Sciences in the school enables them to &
analyse their own experiences critically with the help of concepts of these disciplines and to i
examine their incipient notions in the light of the experiences of other societies of the past and s
present. .-
We study our own lives in the social sciences. Our lives and the society in which we live have (o
A been shaped by processes in the past. The spaces in which we live also shapes our lives —and at -
the same time our actions affect and shape them. Thus temporal and spatial dimensions,
commonly understood as historical and geographical aspects form the basic framework for the T~
S study of any society. During the last two centuries many other specialized areas of study have =
.- .. developed as part of social sciences, like economics, sociology, political science, anthropology, -~
oy -
" The main departure point of Social Sciences as a disciplinary area is the recognition of its &
subject/ve and normative character. The person who studies has a point of view and the people o
s;udied too have their own viewpoints all of them impact the study. Likewise our conception of
-what the society should be and how it should change too plays an important role in our &
: approach to studymg society. Having recognized this subjective and normative dimension, Social L
. “Sc:ences nevertheless, seek to develop methods for a r.nt:cal study of society and our own &
; subjectrve views of society, d
The nb’"tu?e" af sociq} sciences s deﬁned by the living nature of the object of study. While 4
fﬂVEﬁffgbting into the activities of a village or neighborhood for example, it is inew'table that the %
PQOP/E befng studred will also affect and shape the study. They will interpret the purpose and
-‘mtent of the mvesngator and modulate thelr responses, thereby shaping the results. The ¢
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Investigator alsg needs to pe Culturally and ethically sensitive and responsible towards the
people being studijeq. Besides, peopje belonging to different class, caste, gender, religion, and so
on will respong dr‘j}'erenn'y to any situation, The investigator needs to assess social situations
from the different pPerspectives and in terests of the people involved. A view of the equal value of
all human beings s necessary to be gble to study social processes from the perspectives of
different people. A v

; iew of what is good for society is also inherent in this endeavor. In this
respect social sciences have a normative quality,

do not merely describe soc

entails gn éxamination of cq

phenomena, Why some thin
some of the essentiq| questi

Social SC’IE'”CES ial phenomenon but also seek to explain them. This
necessarily usation and causal connections between different

9 happened the way it did or why some thing is the way it is are
ons Social Scientists ask.

methods of enquiry but not in alf cases, In any case, the conclusions are contextually meaningful
for a time and place and can scarcely be universalized.

social life. He/she must be able to criticall

times and develop a commitment to the r

~ build a better world forall.

The course seeks to prepare subject teache

schooling. it will include a study of the pers
of History and Geography,

rs for upper primary and secondary stages of
pectives of social sciences and review the contents

~Objectives of the Course

4-:"l'h'e Course will enable student-teachers to

= Understand the nature of the social science
o Understand how children acquire their understanding of society and in,:what ways the
teaching of social sciences can help them to review this understanding
Explore‘ effective ways of engaging with diverse kinds of students and help them to
develop conceptual tools and knowledge necessary for a better understanding of
society | ’
‘ Undersfand‘the approéches to the teaching and Iearning of History and Geography

nit ;1:‘,Na‘fure and Methods of Social Sclence

b3

‘The student teacher must understand the nature of social science and appreciate its value for*:

y look at the down-grading of social sciences in recent '
elevance of the critical perspectives offered by them to *
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« Nature of Social Sciences — subjective and normative nature, multiple perspectives of
phenomena, causation and critical examination of sources of information

s Contribution of social sciences to human living — studying our own lives through the
social sciences using the lenses of history and geography

e Studying society - Examination of multiple/varied sources of information or evidence for
their inherent view-points, authenticity usefulness; systematic examination and
consideration of evidences

This unit will aim at introducing the student-teachers to specific nature of Social Science
disciplines and how they contribute to our lives. Issues like the subjective and normative nature
of social sciences, multiple perspectives on any phenomenon, causation and critical examination
‘of sources of information and controlled generation of information, will be discussed.

Unit 2: Aims and Objectives of Social Science Teaching

e Changing Objectives of Social Science Teaching - early nineteenth century, during the
colonial era, post-independence in India.’
e Examine the history of social science teaching since the colonial times with a special
emphasis on the contemporary period: ‘ '
* Why should we study diverse cultures and societies of the past and present? How do
they contribute to our understandmg?

¢ Why should we study diverse perspectives / v1ewpomts / experiences of a
phenomenon?

* How can we orient the future citizens of the country for their role as active and
conscious citizens of a democratic country? .
-~ o Should we discuss social conflicts, problems etc. as a part of school education? If so
how and to what purpose? : :
»  What role should the experlences of the students play in the teaching of social
‘sc1ences? ‘ _
: ';-7 Should a Social Science teacher relate the‘ curriculum to current developments? If
yes, should he or she promote hIS or her own viewpoint or allow other viewpoints
- also to be discussed? !

'-“Subjects like History and Geography and Civics have been taught since 19" century beginnings
of mass schooling. The. colonial rulers used the teaching of these subjects to legitimize British
Enf)‘e and‘ also foster obedfence among subject popu!ation In the process they also used
educa on Io foster communal and castelst divisions in Indian society. In the Post-independence
_erlod Socral Sc;ences were :.mgled out for fostering national integration, international
fnderstandmg and mobmzmg peopie around the tasks of national development. Subsequently in
s these dfsciplmes matured and Indfan Socral Scientists established for themselves an
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international standing, new possibilities in the teaching of these subjects were beg?tf" hy be;feef:;
National development of the previous decades had thrown up @ number of critical tom pils
relating to social disparities, marginalization of several communities, gender d:s-paf Jf;i 2
environmental degradatio,, identity politics, civil rights, civic participation In public poicy
making and implementation, etc. Even as the social scientists sought to study these pmb{emi
these concerns also crept into the teaching of social sciences. This placed sociol science
education at the heart of intense debates and the need arose to reconcile these within Iarg.;er
framework of social science perspectives instead of promoting this or that view poirt. siml{ar
trajectories of change can be seen in the teaching of Social Sciences in many other countries
including United Kingdom, USA, Japan, South Africa etc.

Unit 3: Understanding learners

* Understanding student experience - bringing student resources, knowledge and

experience into the social science classroom

Understanding student diversity — encouraging multiple forms of expression in the
classroom (discussion, debate, art, dramatization, making models etc.)

Understanding students” awareness of/ability to perceive categories, concepts,

definitions and terms used by social scientists — explore every day understandings, pre-
conceptions

* Understanding students’ interest/ability to connect to ideas from another time/space;

* Awareness of cognitive challenges involved for students at the upper primary and
~ secondary stages in learning social sciences ' £

Student teachers will be encouraged to draw upon the discussions in the courses on ‘Childhood’
and ‘Learning and Teaching.” The Practicum component in this unit will involve studying diverse
social experience and understanding of society children bring to a typical class room and also to
study diverse interpretation of some key social science concepts by various children.

* Unit 4: Teaching and Learning of History

20. Nature of History : idea of understanding social change and its impact over time,
understanding changing interpretations of the past and interpreting evidence to
understand the past

.

21. Some debates about the teaching of history:

t. Should history be taught from ancient period to modern period or should we start
from the time closest to us and proceed to more distant past?

b,

N L R L e , _ -

— AR
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&
g : u. Should history be taught as a chronological flow of events or thematically, like \'f
N history of food habits, or family lives, or political institutions? s“
’ :f' ‘v. Should history teaching focus on certain important issues or give an overview of \3
T everything? &
f?sa‘- ‘ A
F ' w. Can we use fiction to teach history as was tried by several writers like Rahul \?
'w : Sankrityayana? ..
» 3
> : X. What s the place of local history in school history teaching? },
22. Revisiting basic concepts / processes in history to ‘:
- Get an idea of the basic concepts relating to that theme ‘é
E)
- How different historians have written differently about it (historiography study) .:;
-~ Familiarize themselves with the sources for the study of that theme ‘ ' : “ﬁ?
- Identify teaching resources (pictures, films, sources, books, internet resources, . ’*’x:
- possible field visits) o ‘ 7 e
‘</dy at Ieast four major themes from Indian and world history themes from the

following:

i. Archeology, Huntlng Gathermg and Neolithic societies

j- Early Vedlc and Later Vedic perlods

p y : k. Urbamsat:on state formatlon and emergence of new religious ideas in the
3 ; : ~ Gangetic Valley (6" Century BCE)

L. Mauryan period

m. South India from.Sar'\gam Period to Palla\)as
n.. Culture in the Vakataka-Gupta period

0. Early Medieval beriod - was it F\eudal?
—p. Chola Stafe and Society I

q. Délhi Sultanate

r. - Garha Mandla and Ratanpur kingdoﬁs : :

S. Vijayanagara a'ntha.hmanI Kingdolms

t. - Mughal Empire
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X. Colonialism and Indian society

Y. Peasants and Adivasis under British Ryle
Z. Nationa| Movement

aa. Making of the Constitution

bb. Democratic Revolutions in Europe

CC. Industrial Revolution and colonialism

dd.Nationalism in Europe

American Liberalism

ff. Anti-colonial movements in Asia

Unit 5:; Teaching and learning in Geography

Evolution of Geography as g discipline — as a by-product of colonial expansion,
connection with natural sciences (Earth Sciences. and astronomy), contemporary
perspectives on how societies and people interact with and impact their natural

environment

. Key debates in the teaching of Geography

- Isgeography a science or a social science?

towards distant places or the other way round?

Should one teach about the local environment first and then gradually move

Should ‘physical geography’ (study of land forms, vegetation, resources, climates,

etc.) be taught independent of ‘human geography’ (how human beings use the

environment and change it)?

Should the teaching of geography be structured by the way the discipline looks at it
(i.e. begin with solar system and then go on to the earth, its movements, seasons,

climate belts etc.)
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- Can Geography taught as an indoor subject or should it be taught through field
P based experiences?

"_ o n. Geography and Maps — Understanding and using maps; teaching maps

o. Revisiting some key concepts in geography in relation to India in general and
} Chhattisgarh in particular

b - - Different kinds of maps, globes

‘ - Different traditions and practices of representing the physical and social spaces in
Bty art work, visuals, diagrams, maps and models.

History of geography and map making since the 19th century

- Landforms and drainage and changing land use over time

Ko o
- Factors affecting climate and impact of human interventions on climatic processes
b
b - Historical development of man-nature interactions in different regions in India and
the world

I
, -~ Shaping of the earth by geological forces
| e
j : - Environmental degradation, dangers, disasters and ways to combat these
;' - Migration and movements of people, reasons, processes and impact.
-E 153 el L
E <. Practicum

S 1. Field Trip (Historical Places)

3 mm. Projects on films made on historical events — what could be authentic and based

£ o 5 . . -
F 55 on evidence and what could be the film makers’ interpretation and ornamentation?
E . nn. Social Responsibilities- visit to post office, hospital, school, bus stand etc. to understand ‘ B

how the functioning of the institution is organized.

L W

; ? ) i a R
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X. 1.Batra, p,

y. Challenges,
Z.

(ed.) (2010). 50
- S0cial Scjen i . i
New Delhi. Sage. ce Learning in Schools: Perspective and

Chakravarty, U. (2006). Eve,
Brahmangs of “Anci
Practice: Introduct;

aa. lain, M, (20 i i

B Eoers _( 05). SF)(-ZIEI, Studies and Civics: Past and Present in the Curriculum
. mic and Political Weekly, 60(19), 1939-1942 '

CcC. Sunny, Yemuna. (2008 : :

and Politial Weekly, June14, 2008, pp 45-49,

dd.Bos [
o e, Su.kanya am?.i ?ardana, Arvind. ( 2008). ‘Teaching Economics in Schaols’,
e c;fromfc and Political Wekly, August 9, 2008, pp 54-60.
. . aliwal, Rashmi and Subramaniam, C.N. ‘On Contextualization of Curriculum’
"ontemporary Education-dialogue,
ff. * Learning Curve, APF, 200..

Tyday Lives, Everyday Histories: Beyond the Kings and

ent ’India ’ New Delhi: Tulika Books, Chapter on: History as
Onl 16‘30.

88. NCERT, (2006). Position Paper National Focus Group on Teaching ofSociaI Sciences.

New Delhi: NCERT, 1-19.

h'h. NCERT Social Science Textbooks for classes VI — XIl, New Delhi: NCERT.

Social science Textbooks for classes Vf — Viil, Madhya Pradesh: Eklavya.

). Jone Dewey Schoctana Society, craprer o- _ocia, Soence

kk. George, A. and Madan, A. (2009). Teaching Social Science in Schools: NCERT’s
New Textbook Initiative. New Delhi: Sage.

Il Kumar, K. (1996). Learning From Conflict. Delhi: Orient Longman, pp. 25-41, 79-

mm. .Bhattacharya, N. (2009). Teaching History in Schools: The Politics of Textbooks

in

India ..History Workshop Journal. 67(1), 99-110.
nn. Eklavya, (1994), Samajik Adhyayan Shikshan: Ek Prayog, Hoshangabad: Eklavya.
00..George,Alex M.(2004),Children’s Perception of Sarkar: The Fallacies of Civics

Teaching, Contemporary Educational Dialogue 1:2, 228-257 and published by
Eklavya

pp. Balagopalan, S. (2009). Chapter 7: Unity in Diversity: Diversity, Social Cohesion and

the Pedagogical Project of the Indian State. In S. Vandiyar et al (eds.) Thinking
diversity, building cohesion: a transnational dialogue on education, Amsterdam:
Rozenburg Publications. ’

qq. . Billinge, M., Gregory, D., Martin, R. (eds) (1984). Recollections of a revolution:
Geography as spatial science, London: Macmillan

rr. Carr, E. H. (1961). What is History? England: Penguin

ss. Geetha, V., Selvam S., Bhog D. {2009). Textbook Regimes: A Feminist Critique of

Nation and Identity, Tamilnadu, New Delhi: Nirantar.

tt. . Hursh, W., D. and E. Wayne Ross, (2000). Democratic Social Education Social

Studies for Social Change, New York: Falmer Press, Chapter 9: Not only by our Words:

Connecting the Pedagogy of Paulo Freire with the Social Studies C|assroor.n,135—148.

uu. Mehlinger, Howard D, (ed.) (1981). UNESCO Handbook of Social Studies. France:

UNESCO Publications.
~ vv. 7. Ross, E. Wayne (ed.) (2006). The Social Studies Curriculum: Purposes, Problems

 and Possibilities. Albany: State University of New York Press, Chapter 1: The Struggle

for the Social Studies Curriculum, 17-36.'

). ‘Experience and Science in Geography Education’, Economic

Scanned with CamScanner

by

- el AR BN



ST

-

=

i

—
-

ww. Amman Madan & Alex M George,
xx. Special issue of Shiksha Vimarsh,

'Scanned with CamScanner



1

o e,

2

Two Year B.Ed. Course
B.Ed. 1" Year

Teacher Enrichment

to become conscious of their own thinking processes as they grapple with diverse

texts in diverse contexts. In other words, this course will enable student-teachers to

g COURSE 006.1

- Language Profici

? guage Proficiency :
e MAX MARKS - 100 B

¥ INTERNAL - 20 )

;, EXTERNAL - 80 E

b . : A

?‘ This course will serve as a foundation to enhance student-teachers’ language g

f : proficiency by engaging her with a variety of genres and texts; it will also provide ?

‘, . them some tools to analyze these texts, in the process improving their own )

r ; language proficiency. Student-teachers will also develop metacognitive awareness

3 !

}

i

]

¥

enhance their capacities as listeners, communicators, readers and writers by

S
i

becoming participants in the process of reading and writing.

~This course will develop an understandirg of different types of texts — narrative,
‘descriptive, directive, expository, and argumentative and their salient features. It

-~ will initiate them into and prepare them for the course requirements of working in

the field, as well as for selected readings and writing for the other courses. In the

- process it will also help them understand and appreciate various aesthetics of

language.

The course will facilitate the process of responding to non-print inputs like
: /Conversations, media, drama etc. and attempt to develop the capacity of student
';';At_ea;:hers to facilitate such language activities. It will equip them to think together in
a group with peers and create opportunities for sharing of diverse opinions, views
.andrsuggestions in verbal and written languages. It will help them to listen to
tudents at the sccoﬁdary-l_evel, reflect on their oral responses and understand the

“nature and level of their understanding. The course will provide an opportunity not
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only to learn o think together but also to examine and become aware of their own
assumptions, biases and beliefs on various issues. The course will enable student-
teachers to enhance their capacity to present ideas, engage in a dialogue,

- agreements and disagreements with a view point and build consensus.

Objectives:

* To appreciate the significance of language in education in general and in a

classroom in particular in interactions between learners and teachers

* To identify and understand the elements of dialogue (listening & épeaking)

and reading comprehension

* To enhance the ability of student-teachers to share ideas in oral and written
 form using multiple ways

e To enable student-teachers to engage with reading variety of texts in diverse

ways- fiction, poetry, biographies, .ethnogreiphies, field notes, narratives,

expository texts, critical reviews, critique, summaries , paraphrase etc.

: ;‘ * To read and respond to debates, academic discourses, discussions, present,
explain, dialogue, identifying key ideas.

¢ To listen to children and infer from their oral responses and conversations

~~y. Importance of language for ¢ommunication, understanding elements of
- communication - its purpose and significance
- 2 Language as communication in social and cultural context, use and meaning

" in context

" aa.Concern with key issues in intercultural communication and use of language
- forit

]

.(‘6 Y - i
A

R
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bb.Discussing instances of everyday and institutional communication i
Unit 2 :
‘ i
Consolidating reading comprehension
» What is reading, key elements of reading, skimming and scanning, reading !
comprehension, subtitles, paragraphs, reading for getting main ideas, making l
mind maps, finding connections between the ideas, different types of reading ;
{

skills and strategies, reading with comprehension

B Discussing different types of texts in diverse disciplines from school
curriculum such as conversations, biographical sketches, plays, essays,
poems, screenplays, letters, artic':les, reviews, autobiographical narratives, f
etc. and identifying their features '

e Discuss different kind of strategies required for generating dialogue with

these texts

Unit 3

Critical Reading
e Reading different types of texts (narrative, expository, descriptive,
argumentative) individually and in small group such as conversations,
biographical, sketches, plays, essays, poems, screenplays, letters, reports,
news reports, feature articles, reviews, notices, ads /matrimonial, brochures,

policy documents, autobiographical narratives, ficld notes, ethnographies

etc. and identifying their features
‘e Discuss different kind of strategies required for reading these texts, forming

questions to think about while reading, discussion on nature of text and

purpose of reading

~° Reading for global and local comprehension
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Extrapolating the texts through making inferences, analysing, ref]ecting,
Making and appraising arguments and interpretations, creating thoughtfy

arguments by making conjectures and offering justification for them

e Understanding the theoretical postulates of critical reading

e Understanding the process of critical reading
Activities:

* Identifying the features of various discourses they have read

* Coherence and cohesion ‘

o Interpreting tables, graphs, diagrams, pictures, etc.

* Reviewing any bcok)article |

* Using reading as a tool for reference skills i.e. use of dlctlonary,

Encyclopedla and interne

Unit 4
Creative expression: Part one

cc. What do we mean by dlalogue and dlscourseV Examples of dialogues in
daily life, in school (w1th teachers students and parents), intercultural

encounters.
dd. Engagmg in  discussions, dlalogues, Makmg oral presentations and

ee. What is wntmg, key elements of wntmg, wrltmg for spemﬂc purposes and

constructmg dlfferent oral dxscourses. 5

& spec:ﬁc audlence and underst'md wntmg as a process
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- Experience the classroom process of writing (individual, collaborative,
editing)
¢ Recognizing errors as a part of learning process

* Editing the written texts in terms of discourse features, syntax, morphology

and writing conventions

Activities

* Brainstorming on the theme and the type of text, the audience, etc.

* Concept mapping on the content and organization of the text

* Writing individually and refining through collaboration

* Reading related texts for refinement of the written work in terms of
discourse features and theme

» Editing texts written by oneself and others in terms of discourse features,

syntax, morphology and conventions of writing

g
!

Unit 5: Creative ¢xpression: Part two
e Creating oral texts for different purposes such as conversations, descriptions,

stories, plays, poems, both individually and in groups.

yy. Creating and generating texts in for diverse disciplines of school curriculum
such as conversations, biographical, sketches, plays, essays, poems,
screenplays, letters, articles, advertisements, reviews, autobiographical
narratives, etc. and identifying challenges, experiences and resources needed

for creating these texts, analyzing text generated by children and peers in

diverse subjects

 Activities
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Creating text for children from diverse cultures
lected concept from any school
ntifying main idea, understanding

Develop a chapter on any s¢ discipline
Analyzing the structure of argument: Ide et
topic sentences of paragraphs supporting ideas and example all in discussion
mode

Teaching of English ES-344 IGNOU- 1,2,3,4

Scanned with CamScanner

P T

e



oy

* To develop skills for effe

clive communication and the capacity to listen, empathize
and relate.
* To build a sense of aw

areness about the natural world and recognize harmony and
beauty of the nature,

Design of the Coy rse

This is not intended as a stand
thought of as two strands th
programme.

ard ‘course’ with specific units of study. Instead it may be
at run parallel through the two year duration of the B. Ed

Strand A

An on-going strand during the two year course, to be coordinated and shared by the
faculty, would include

1. Journal writing by student-teachers to reflect on significant experiences and
periodically process their observations and thoughts on life situations, with
comments being noted by a designated faculty mentor

2. Carefully framed writin g tasks towards the beginning and end of each year, which
enable student-teachers to express and reflect, in stages, on their prior life

Jjourneys, current assimilation of experiences and questions, as well as evolving
perspective on education.

Strand B

The other strand of the ‘course’ would be designed as a series of workshops and seminars
with carefully chosen themes. It is recommended that there be around 4-6 one-day or two-
day workshops in each academic year, and 2-4 half-day or one-day seminars. It is
recommended that the workshops be conducted by outside resource persons if available in
related areas of personal development. Or else by a regular faculty member could conduct
these herself/himself. The workshops should be experiential, and provide occasions for active
participation and reflection.. In addition, the faculty should organize seminars that involve
student-teachers in taking responsibility for making presentations and holding discussions
that bring out multip]e perspectives on key issues of life and education.

Strand A
1. Journal Writing

Objectives
¢ To enable student-teachers to become more conscious of their responses to

experiences, observations of life situations, as also of ideas and issues that
arise in

their minds, and to thus develop their capacity for reflection

» To allow for an individual contact and interaction between faculty and student

" Mode of Transaction _ P
| » Each student-teacher should be asked to maintain a regular Journal, in which
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Two Year B.Ed, Course
B.Ed. 1™ Year

Teacher Enrichment

COURSE 007.1
Self, Identity and the Teacher & Art and Drama in Ed“““ti“" =1

’ - ¢
MAX MARKS -80

INTERNAL - 40
EXTERNAL - 40,

This course aims at the inner development of the student-teachers as individuals who are
engaged in a process of self-understanding and begin to take responsibility for their own learning
as also the learning of their students. Such self-understanding would involve critical reflection on
factors that have shaped one’s identity and personality, an awareness of one’s thought-patterns,
motivations and behavior, and openness to learn and renew oneself.

This course also intends to initiate student-teachers into a process of original thinking about
educational issues that they are concerned about and build their own vision about education. This
would give them an impetus to translate their knowledge of children, their subject areas, ana the

contemporary Indian reality, into workable cumcula and teaching-learning practices within their
classrooms and schools.

In addition the course would provide them a prelimuinary_ opportunity to express
themselves through art, role play, drama, scuipture etc. It would also help them
the importance of these art forms in education and how they could be utilised

in teachmg various subject areas in the classroom Through creative workshops

held at regular intervals the student teacher would be able to get over his or -

her hesitation and be able to communicate more effectively

In the first year of the B.Ed. course the focus would be on Understanding the Self and in the

_ second year Developing Professional identity as a Teacher.

Objectives

~» To learn to be self critical, questioning and reflective about one's thoughs, actions
. and reactions.

3 ¥

e To develop insight into the various, dimensions of the selfi emotions, stercotypes,
' prejudices, perceptions and dbSlImpIIOH about and attitude towards people, children
“' and social issues, g

v To develop msnght into chlldrcn s ways of thinking and learning and to explore ways
to brldge the gap between adult and child.

”I'ofcultwate posxtwe dtmudes nnd sunqmwty towards each other, towards children
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he/she may write: a) short reflective accounts of significant experiences b)
observations of life situations that cvoke questions and responses ¢) questions on
education, learning or teaching that he/she is grappling with.

« The Journal should be periodically shared (onze a fortnight is recommended)
with a faculty mentor, who will read through it and offer brief comments,
suggestions, or further questions for the student-teacher to reflect on.

Strand B /
Workshop 1; A significant event or experience in life

Objectives
* To make student-teachers aware of some key shaping factors in their lives
* To enable an exploration of one significant event or experience
* To sharc and learn from each other’s experiences

Suggested workshop themes
* Representing key events and experiences — as timeline, mind-map, pictorial

poster, any other
* Investigating the texture of one key event/experience (working with partners) —
‘what did it look like?’; ‘what did it feel like?’; ‘What did it mean?’ “What does it

feel like today?’
* Sharing and assimilating a range of experiences

Workshop 2: My childhood _
o HTCWWET ‘SWG—‘]P“ C gtycomts)

Objectives:

e To reflect on one’s own childhood memories and experiences.
e . To understand the diversity in each other’s childhoods.

Suggested Themes:

¢ Articulating childhood memories and experiences;

e Recognizing major influences of different events on your childhood;
o Visualizing the limitations and potentials of one’s own childhood;
Listening to and empathizing with other childhood experiences and developing

feeling of empathy.

Workshop 3: Learning to Observe (and to Listen) ..Q-Em
L7 _ - ‘
Objectives
» Sensitizing student-teachers to the ‘difficalty” of openness in observation and

listening .
¢ Enabling them to become aware of the nature of their judgments and “quick’

interpretation and opinion (that ‘filters’ or ‘distorts’ observation and listening)

£ o :
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lSnggcsled workshop themes

.- tion of (and listenin

* Observation of nature; observation of persons; observal g to)
situations 3"

; ‘ r one’s judgments i
* Exercises in observation and listening to l;,ncm;iceptions) Juce i
interpretations (and slow these down, to allow for ric e}'p ke human ST
* Multiple views on a variety of situations: classroom situations, $ ns
in a school context

Workshop 4: Mindfuiness in the classroom

Objectives :
* Making student-teachers aware of mind-body connections
* Introducing approaches to mindfulness :
* Appreciating the effects of mindfulness on learning and action.

Suggested workshop themes ' . G"W

* Sitting quietly and inviting mindfulness b ‘ ’
4 Individual breathing exercises and self-awareness of body and mind 1?}?5
* Exploring group exercises for mindfulness . ;
* Mindfuiness through the day, in classsooms, in stressful contexts .
* Mindfulness and emotional well-being + =~ *©
* Mindfulness and decision-making

* Mindfulness in cognitive learning [ N
. : |‘!| A T }_-l’s AT J W A

Workshop 5: Understanding wafking in groups

»

Object:ives _ S AT :
* Enabling an understanding of patte,rns‘qf belh'aviow in groups
* Developing skills for and appreciating the importance of working in groups

Suggested workshop themes

» Exploring structural situations that promote competition or cooperation
* Exploring hierarchies and role-taking in group situations

» Exploring inclusion and exclusion in groups

-+ Facilitation of group working — everyone has a part to play

* Exercises for learning to work in groups

§ §t gt oa M g b s
1 LTy ] . ] B -‘ i ; Nk
 (Modes of Transaction would include ‘role-plays’ and enaciments” followed by
:-ﬁj_)isrcu,s:s"fomy R ‘ : | ;
 Workshap 6; Viewing and analyzing film(s) -
w(_)"bjéc;i@es,:-_. O e 45 L e
.+ Viewing films with social and educational content =~ -

“Scanned with CamScanner



* Learning to analyse and derjve person

: _ al meaning from this
* Sharing different points of view on q

ilm
Suggested workshop themes

* Purposive fiim viewing

* Ways ofanalyzing themes

* Detailed observation of a key scene and discussion

* Ways of seeing situations in the film
* Writing a film review

Workshop 7: \Celebra!ion of an :'conic"culmmlﬁgum

(eg Kabir/T, ago
Thyagaraj/

Objectives

re/Narayan Guru/Meerabai/Akka Mahadevi/ Jnaneswar/ Basava/
A4 Sufi saint : depending on region and culture )/folk artist/artisan of Chattisgarh

* Rich exposure to cultural forms around an iconic figure of the region — stories,

music, arts, etc

* To participate in celebrating cultural roots and absorbing the ideas and

expressions that emerge from these .

Suggested workshop themes
* Authentic performance by a practitioner

* Participation in learning and celebrating (in appropriate media)
* Discussion of cultural world-view and contemporary relevance of the icon

* Writing based on the above

Workshop 8: Art in Education

Objectives:

e To help the student-teachers to express themselves with joy and create a joyful

and fearless learning atmosphere through creative activities.

e To understand the importahce of art education,

Suggested workshop Themes:

¢ Opportunities to experiment and create pieces of art using different art forms — hu.
- drawing, clay work, pottery, puppetry, daiyp€, musip, terracotta, origami, dev_elo.pmg
narratives ig)ﬂ'suals, composition of an imagined sifuation, telling a sto _L/or deplcm\:g a

- social problem through comic strips, creating i collng.e using images, bits cut out from

old magazine_s_, news papet etc.

¢ Reflection and discussion about their experience of creative expression.
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e Understanding the importance of art education for themselves and children,
understanding children’s drawings, why adolescents give up drawing;

o Readings on art education.
(This workshop would require 2 days at a stretch or be broken up into two-three half day
workshops so that the student-teachers can effectively experience the importance of art in

S AS I

5

education) '?:1
e Knowing about local art and craft forms: The diversity of India’s are and craft at the *i!f
local/regional level and its integration in the curriculum. , ?l
N
3 Workshop 9: Role Play and Creative Drama in Education :?;
o Drama is a process that draws our physical, emotional, intellectual and other faculties together in “}?j
: a moment (e.g. life itself) that makes for worthwhile, far reaching, hplisjtio\gfha_&@ing. Drama is ‘ %
one such experience and should therefore have a central place in school education. It is important "y
4 to stress that drama is not about the self alone or self expression alone. The process of drama is a lﬂ"J
's;-? social experience. It is about the richness of understanding that can be generated by a group ‘:,j
about society, self and the interconnections. The understanding generated within a group is LS
y internalized and is carried forward by the individual in diverse personal and social contexts. The lir:)
) focus of drama is on the student-teacher, building her/his creative capacities through theatre. )
G,
¥ Objective: ‘ ‘t'\)
5  To help student-teachers to use drama processes to examine their present and to generate (*1,’3
new knowledge, understanding and perceptions of the world and themselves in it. Y
o e To train, enhance some theatre skills that will later help them be creative and enlightened n-;"
g teachers. _ vy
e To promote self-expression, sensitivity towards social issues and current events, ‘J%
J imagination, cufiosity, physical and mental balance, memory,  feelings of togetherness, . r%
& ] communication, creativity, art appreciation, and social awareness b
I e To draw out and work with different faculties simultaneously i.e. physical, intuitive, “’_3
j emotional, sensual and mental through practical exercises. \.3;;
3 e Build imagination and concentration of the body and mind. Structured exercises for e
e  coordinating, enhancing and translating imagination into physical expression. "93
3 e Learn to challenge and shift one’s own attitude and standpoint as one learns to : ‘;n@;
2 : understand multiple perspectives to empathise. 4 "%
‘“ e & ° ldgntify and develop one’s own creative potgntia]. \!‘}:
e 1. Indrama exploration, the overall context presented to students is to understand life mj
‘ and to learn from life. The mode is experiential, The exercises are structured by the M
: & teacher, but the experience and its outcome is generated by participants in the ‘,gb
3 iy process. The experience and reflection on that, is the learning. However for this to u'm 3
A} happen it is mandatory that the exercises are planned and structured by the teacher Py
T ~ and not offered as ‘open improvisations’. R
N . 2. Encourage recognition of differences among people: caste, class, gender, religion, \,ﬁ);.)
: . ?g?’ ‘ggmmunity, occupation, lifestyle, ete. and how these influence actions, decisions, .3)5
9s
N |
o3
@!‘)
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and .relatlonships of people. Learn to place oneself in a wider arena of th
cutting currents. The self 1o be placed in the context of the « ﬁ;' . ould

' sther. “How should I look
at the other? What does that reveal about me?” Go beyond the i i

. yond the immediate and look at

other gro'u_ps and settings, e.g. rural, the disadvantaged and other cultural
communities.
3. Ways of secing situations, social structures and communities. To sharpen observation
and to learn to continuously ask probing questions while investigating situations.
Develop llhe capacity to look at same situation from different perspectives. Learnin g
to recognise contradictions within situations with the aim of grasping a better
understanding of the situation rather than wanting to look for solutions.
4. Finding connections between the particular and the universal. How larger processes
fmd contexts play out in the specific context of daily life situations and vice versa. For
m_stancc. the case of a marginalised dalit woman seeking medical help is connected
with the larger worlds of state responsibility and public health policy, prevailing
gender relations, the Jjudiciary, etc.
5. Change as a principle of life. Identifying it within drama work; the repercussions of
change, who does it affect, why and how?
6. Learning to continuously reflect on and analyse classroom exploration and their
connection with events and situations in world outside. Evaluating one’s own and
group’s progress in class. '

Mode of Transaction
* Games to help loosen up, sharpen reflexes, have fun while building imagination in
different ways. Build imagination within games and exercises. Add conditions to games
to draw together and harness different physical, emotional, mental faculties. Use
theatrical exercises to awaken sensory awareness and transformation.

e Devise preparatory games and physical exercises to build imagination. Refine physical
actions and integrate the physical with other faculties. Exercises in observation,
communication, associative thinking; building situations with imaginary objects and
people.

Planned and structured drama exploration exercises designed to first experience and then,
deepen social awareness of students. Some examples would include the use of an image
(photo, painting) as a stimulus for exploration; still photographs of students themselves
leading to tracking a line of thought about some issue. *
Participative learning using role play, hot seating, building stories/songs, making and
analysing a ‘character’s’ diary, personal belongings (objects) of characters.
Make short plays that can be performed by student-teachers with aim to study school
student’s responses during school contact programmes.
Help build a set of skills so the class can organize role plays as well as larger school play
~ that is built on students creativity rather than following a given script.
' Orient student-teachers to important aspects of a play such as Costume design, stage
design, stage preparation, organizing seating arrangements for the audience, organization
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of musical instruments, seating arrangements of the musicians, involvement of experts,
knowledge and use of Chhattisgarh folk songs:.
Knowledge of dance form used in the drama, the relevant costume, importance of
rehearsal, venue of the dance performance to be in accordance with the dance form;
knowledge and inclusion of Chhattisgarhi folk dances.
Use of drama in the classroom: Tell stories using action, select stories and poems from
text books and convert them into skits, conduct role-plays, discuss characters and
situations in the play, sclect skits from other subjects.
Encourage participation of children with special needs during creative activities
especially during dramatic activities.
Seminar 1: Glimpses of different childhoods in Indiav

Format: Student-teachers present, via different media — narrative, photographs,
audio-visual presentation, illustrated poster etc - stories of Indian children

growing up in vastly differing circumstances; sharing to be followed by
discussion

- -ge W q "4"; l‘i*'.‘.'-f" e .‘
£ - W La : -

Preparation: Resource books and films to be gathered; each student-teacher picks a
particular type of childhood and researches the life situation, the opportunities and

constraints of an imaginary or real child from this circumstance; photographs, interviews
etc. may be used.

Seminar 2: Selection of short readings and dialogue v’

Format: A selection of short but provocative readings on issues of life and education, to
be read together, followed by exploratory dialogue in small groups

Preparation: Making a careful selection of readings that lend themselves to a
nonpolemic discussion and exploration

Assessment:

As part of overall assessment, students should be asked to evaluate their own personal
growth individually. Student teacher will be asked to maintain a reflective journal for
recording the leaming from the first day of the workshop. The faculty member and student
teacher will jointly assess the development on the following basis:

‘Personal growth in terms of:-
' e Questioning the self, insight into oneself, self confidence, listening ability, social

sensitivity, empathy, taking initiatives, att:tudes understanding others perspectives,
communication skills etc.

»  Regularity
e Participation

" Internal: This should be based on:
ek | Marks given for Journal wr iting — periodicity and quality of entries
2 Marks glven for partlclpauon in seminars — quality of preparation and
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presentation/participation,
3 Marki v
arking of periodic wi iting tasks (four in numbers) — by faculty mentor

The exte i '
mal will meet the participants in small groups and may ask each group to present

skit of two mmu-te on any of the deferent relevant topics. Each group will be given 10 minute
for the preparation. The announce for the 10 minute presentation will be adjusted such a
manner th‘at only the first presentation the cevolution team (The externals & the internal) team
has to wait for 10 minute. Then the time wil| be adjusted so well that presentations will flow
smoothly one after the other. A few questions related with the reflective Jjournals and also
related to theater may be asked by the evolution team presentation.

Resources
Books, articles, films, organizations, and resource persons could be need for specific
workshops and seminars. This list may be added to over time.

1. Poetry/songs by Kabir, Tagore, Nirala etc; Passages from Tulsi Das etc; Plays:
AndhaYug-Dharam Vir Bharati, Tughlaq: Girish Karnad. NCERT, (2006).

2. Position Paper National Focus Group on Arts, Music, Dance and Theatre, New
Delhi: NCERT.

3. Prasad, Devi (1998). Art as the Basis of Education, NBT, New Delhi.

4. Sahi, Jane and Sahi, R., Learning Through Art, Eklavya, 2009.

5. Orr, David W. (2007) Is Environmental Education an Oxymoron? Journal of the
Krishnamurti Schools. www kfionline.org

6. Orr David (2004). All Education is Environmental Education The Learning Curve,

Issue 226.
7. Dodd, Nigel and Winifred Hickson (1971/1980). Drama and Theatre in Education.,

London: Heinmann.
8. Gupta, Arvind (2003). Kabad se Jugad. Little Science. Bhopal: Eklavya.
9. Khanna, S. and NBT (1992). Joy of Making Indian Toys, Popular Science. New

Delhi: NBT.
10. McCaslin, Nellie (1987). Creative Drama in the Primary Grades. Vol I and In the

Intermediate Grades, Vol I, New York/London: Longman.Edition.

" 11. Narayan, S. (1997). Gandhi views on Education: Buniyadi Shiksha [Basic Education].
The Selected Works of Gandhi: The Voice of Truth, Vol. 6, Navajivan Publishing
House. 1. : E

12. Badeka Gijubhai,
13. Nandlal Basu
14. www.worldcomics./ndia

Green and Clean world Around

67

o
5 A R

Scénned with CamScanne:r



(70

Objectives:

1. To develop in the student teacher a sense of awareness about the environment;

pollution and possible hazards and its causes and remedies. |

2. To develop a sense of responsibility towards conservation of
environment, biodiversity and sustainable development.

3. To develop reasonable understanding about the role school and
education in fostering the idea of learning to live in harmony with

nature.
Unit
¢ Role of individual in prevention of prollu‘tion-air, water, global warming.

* Role of local bodies in environmental management.
e Rain water harVesting and water resource management.

Practicum

1. The student will submit.a report containing suggestion énd necessary
measures taken by them after every activity = = :
2, Conduct seminar, document.
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| Two Year B.Ed. Course
N B.Ed. 1" Year

COURSE 007.2 :
2a, Community prayer and other physical activities)

Health and well-being (Through Yo

r@ Internal Marks 20

. o3 Objectives;
9

S Awa i : :
\5 o ren'css oi-hcalth 1ssucs and maintenance of personal health are important
. s} bac. ors in the lives of student-teachers, since these sustain a sense of balance, well-
% eing and energy levels. These should be focused during the two years of B.Ed.
i ) programme.
N
Mode of Engagement:

For this purpose, two kinds of activities ought to be structured into the programme:

-

Jo Jo

* A cumulative exposure to yoga and its health benefits through regular yoga
classes (daily)

?;;5- * Time and facilities for playing an outdoor indoor sports and /or undertakirig
o3 to go for regular PT "

h?:}. _ This is not intended to be a course for those who are going to become
P instructors in physical education or yoga and hence there is no need to
e introduce theoretical aspects of these activities.

e

By Mode of Assessment:

'?3 Faculty should encourage student-teachers to participate in the above activities and

-’; keep track of their participation as part of their part of their overall profile. A

"3 descriptive assessment should be made on the basis of overall level of
N participation.
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Two Year B.Ed. Course

B.Ed. 1" vear
Part-lll Engagement with the Field/Practicum

COURSE 008.1

School Experience and Community Work

Internal: 60
External: 40

1. School Experience
2. Community work

School Experience:-

9 9D 99 O PO O PSS

Stepl  Orientation in the institution by Academic Experts (7 to 10 days July last
week)
> Teaching skills(orientation & Demorest ration) Mje up b {CLQL”"\‘-_;!! . &
> Maxims bg;‘\rﬁ)‘ fc:}?ﬁ o-<fay \ \ e
> Classroom management AN 7 TN o -
> Needs of Dwersrty in classroom & its inclusion ah'i{'r’} ‘a‘f J[EEIA! &) .
> Subject wise orientation of pedagogy IR 21756 ngam
MEY QUYL el o for Oy .
> Orientation of other relevant topics - ,ﬂ =k
FIIN TICUY KT ) T 56 &
(Record of orientation experience — 1o be prepared by all tramees 3
MY BT TR — Apaine B Gy For mo
Step Il School observation (7 days Aug middle) fulltime in school R
-
> Observatlon of regular subject teacher in actual class\frat Ieast thaﬁ.eI QU
classes of teaching subject and Qne ci ass fany her subjec ‘r -
ST 5] TH RN 5T AFa g sc %
Record — observation record.
”
Step I Orientation for unit planning & teachlng |Qopted teaching subject (7 o .
S hl& TS Ty o41R” T @ATE T AL) Pne L0 15 i SR
days August End) . Q0 R=d) Te asbing §ud. o &

!
Assigning mentors to trainees ratio 1:10 1) {

Step IV School Experience (15 days, Sep |, [l week)
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At least 2 periods of subject & one or more additional period in any
class per day.

\" i i
Step Cc.Jmmumty Experiences (7 days) in nearby community in small group
with mentor, '

Community work like- Awareness Programs, i gramme
/——'—‘—\—.__.__.————‘-"/
working for helpless & deprives, programme a ith NGO a

local agencies etc, TrrH
ﬁ_______'-——-‘

i e gy

SRk T ATk atd il R Lt S e

e Marking scheme

School Principal 20 (Obs & Unit play Exp )
Mentor 40 (obs unit play, Co-mmumty Wo’rﬂ?
External 40 (obs unit play, Community Work)
Viva on the basis of 7 records

——
~eadl

The B.Ed. programme shall provide for sustained engagement with self,
‘the Child, Community and School at different levels and through
establishing close connections between different curricular areas. This
curricular area would serve as an important link between the above two
broad curricular areas through its three components:

(a) Tasks and Assignments that run through all the courses.

(b) School Internship. S

(c) Courses on 'Enhancing Professional Capacities.

"oy
e

The curricular areas of ‘Perspectives in Education’ and ‘Curriculum and
~ Pedagogic Studies’ shall offer field engagement through different tasks and
projects with the community, the school and the child in school and out of
ééhool these tasks and projects would help in substantiating perspectives
e and theoretical frameworks studied in a teacher education classroom with
“ field-based experiences. The tasks and projects may include collaborative
f:f-j'partnershlp wlth the schools for developing CCE practices, establishing

REIEPREE T T NS YRS S R A
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in-service sc
| study circles/forums for professional developl'“er_‘t :rzt”::ommittee h:(‘():'
teachers or dialoguing with the school Managem S or project Witr.]
Community-based engagement may also include oral .|s r(\j/ Edujcation'
2 community of artisans as part of ‘Contemporary India an or
Pedagogy of Social Science/History’. Likewise the pedagogy course ;Jn
science may include environment-based projects to.address concerns ot a
particular village/city or community.

Several specialized courses shall be offered to enhance professional
capacities of a student-teacher such as cOUrses on _Ianguage and
communication, drama and art, self development and ICT. A course on
critical understanding of ICTs shall be offered as an important curricular
resource, according primacy to the role of the teacher, ensuring public
ownership of digital resources and promoting constructivist approaches
that privilege anticipation and..co-creation over mere aCcess to ICTs.
Courses that would focus on devélbping the professional and personal self
of a teacher will be designed to'ninjtégrate' theoretical and practical
éomponents transacted through focused workshops with specific inputs on
art, music and drama. These courses shall offer 'opfportunities to study
issues of identity, interpersonal r\ela,tibns]“a_ldﬁlt-child gaps, personal and
social constructs, schools as 'sites'_L for ‘s"truggle‘ and social: change;
understanding and practicing,yoga'edﬁt‘:‘étion,*\de\ieloping social sensitivity
and the capacity to listen and emphasiié; i S

Practicum courses are: to be designed to gi“ve oppbrtunities to acquire a
repertoire of professional .capacities ‘and skills' in craft, creative drama,
_music.and theatre in education; de\iéloping. and analyzing curricular
. material; .work with children, work " with com'munity, ' cléssroom
“management; systematic - observation, documentation and evaluation;
there would be a progressive increase ‘ir\xlthe practicum components as the

prograsﬁme advances to the final year, Practicum courses shall include the
following: :

’_"-‘-;v.-'j":ﬁct’_ivities'and workshops designed to develop the pérsonal and professional

aspirations of the self as a teacher'in order to provide opportunities to students
or ;’elf{réﬂgctipn_ and analysis. Students learn to be self:critical, questiohing and

" Scanned with CamScanner
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,.,% ref!ectlve, sharpen their abilities to relate, communicate and develop positive
\ attitudes towards children and teaching.

%

Workshops designed to use creative drama as an extension of one’s desire to look
at on.eself and the word; use theatre to deconstruct stereotypes, ask critical
questions about society and belief systems and to widen ways of thinking.

A AR, i
B :;/”

-

5

Students shall be given opportunities to develop a vast repertoire of capacities
and skills in drawing, craft, work education, music and physical movement, school

oF

y
Y - Ay
"é and health education. o
,{.0 Colloquia: Colloquia would form an integral part of the B.Ed. programme, to ﬂa’
W provide opportunities to build connections between theory, observations and —

classroom teaching. Unlike practicum course(s), colloquium provides for a
platform where studen_ts draw theory-practice connections in order to interact
with children and prepare resources for them. Students are expected to present
term papers, practicum reports and participate in group discussions. The colloquia
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-3 shall include a school contact programme, literature for adolescents, theatre in o
\‘3 education and developing a resource centre in schools. ‘ '
@n The B.Ed. curriculum shall provide for sustaired engagement‘with the Self, the
o Child, Community and School, at different levels, and through establishing close
"‘!3 connections between different curricular areas. In the first year, there shall be .
work on the field amounting to a minimum of 4 weeks, spread over several days : P

-
W
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throughout the year. This will include one week of school engagement and three
weeks of other engagements as explained ahead. In the second year, there shall
be a minimum of 16 weeks of engagement with the field of which 15 weeks are
for school internship and one week is for other field engagements. Thus a
minimum of 20 weeks (4+16) shall-be allocated over the two years for tasks,
assignments and school internship in the field, under the broad curricular area
Engagement with the Field. The weightage of internal assessment for Engagement
with the Field shall be 100 %. This curricular area of Engagement with the Field
would serve as an important link between the other two broad areas and the E

field.
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School Internship
' _Schbdl ihternship shall be designed to lead to development of a broad repertoire

¥ of '_pe'rs'pective, professional capacities, teacher sensibilities and skills, the
" curriculum of B.Ed. shall provide for sustained engagement with learners and the
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y with schools in the neighborhood throughout

school, thereby creating a synerg
gh formal and

the year and establishing feedback loop into the school throu
informal interactions/dialogues. student teachers shall be equipped to cater to

diverse needs of learners in schools.

ed at teaching at two levels namely secondary
nities to teach in

and feedback from

schools are to be actively engag
and senior secondary. They should be provided opportu

government and private with systematic supervisory support

faculty.

Internship in school for a minimum duration 16 weeks for a two-year programme,
this should include an initial phase of one week for observing a regular classroom
with a regular teacher and would also include peer observations, teacher
observations and faculty observations of practice teaching lessons.

Specific components of the School Internship programme are outlined here
below. The School Internship programme shall also include visits to innovative
centres of pedagogy and learning — innovative schools, educational resource

centres, teaching — learning centres.

Having gained some experience with the child, the community and schools in Year
1, the second year would offer intensive engagement with the school in the form
of School Internship. During the ;first year, to support better understanding of
schools and in preparation of Internship, teacher education institutes shall make
provisions for visits to innovative centres of pedagogy and learning - innovative
schools, educational resource centres, etc. During the Internship, a student-
teacher shall work as a regular teacher and participate in all the school activities,
including planning, teaching and assessment, interacting with school teachers,
community members and children. Before teaching in a classroom, the student-
teachers will observe the school and its classrooms for a week, to understand the
school in totality, its philosophy and aims, organization and management; the life
of a teacher; needs of the physical, mental, emotional development of children;
aspects of curriculum and its transaction; quality, transaction, and assessment of

teaching—learning. School Internship shall be designed to lead to the development -

of 2 broad repertoire of perspectives, professional capacities, teacher
dispositions, sensibilities and skills. Student teachers shall be equipped to cater to
diverse needs of learners in schools. Student-teachers are to be actively engaged
in teaching at two levels, namely, upper primary and secondary. They should be
provided opportunities to teach in government and private schools with
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systematic supervisory support and
to be done for a minimum duratio
phase of one week for observin
would also include peer observ

feedback from faculty. Internship in schools is
n of 16 weeks. This should include an initial
g a regular classroom with a regular teacher and
_ ’ ations, teacher observations and observations of
interns’ lessons by faculty. It is important that the student-teachers consolidate
and reflect on their teaching experience during and after the school internship.
Therefore, along with writing reflective journals during the internship
programme, there shall be space for extended discussions and presentations on
fitffz'erent aspects of the teaching experience after the internship. However, if the
!nst|tute wants to provide an opportunity to understand the context of teaching
In a government and private school or the dynamics of teaching at elementary
and senior secondary levels, this period can be divided into two blocks. Internship
may be arranged in two blocks in such a way that teaching in one school at a
particular level (for example elementary or senior secondary) during one block, is
followed by the teaching in another school or the same school at another level
during the second block. Under any circumstances, the student-teacher should
not be sent to more than two schools during her/his interrship period. Internship
should not be reduced to the ‘delivery’ of a certain number of lesson plans, but
should aim for meaningful and holistic engagement with learners and the school.
Moreover, teaching should not be practiced through the reductionist approach of
‘microteaching’ of isolated ‘skills” and simulated lessons.

Table 1: Components of the School Internship Programme for B.Ed.

Components Transaction

Period of The Internship skall be conducted in two phase. The first year
School would include 4 weeks of orientation, of which one week is to
Internship be dedicated to classroom observations, one week for ,
community experienqegandséi/o weeks,for Wnite Plagnin 3 &.
s | Teaching inopted teaching j@-’g'%ih” %@Efl %E‘i =)
Rromn |90 g B9 9

Teaching during the second year of school internship would be
spread over 16 (sixteen} weeks spread over secondary and/or
senior secondary level. In the second year, Interns will be
expected to be in school for 4 continuous days of a week. 2 days
in a week shall be dedicated to planning, developing materials,
reflective journal writing, interacting with faculty at the
Institute, participating and organizing of school activities faculty
shall provide feedback and mentor interns.

1.
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Internship

Orientation to

The purpose of observations would be t understand the school
in totality, its philosophy and aims, organization and
management; understanding the life of a teacher: needs of the
physical, mental, emotional development of children in the
elementary and secondary levels; aspects of curriculum and its

transaction; quality, transaction, structure, use and assessment
of teaching ~learning.

Observations would include feedback from faculty, peers and
regular teachers in the school.

One faculty to support a maximum of 10 students in a school for
feedback, support, guidance and assessment.

Planning for
teaching

Unit planning

Interns would develop Unit Plans in the subject of the chosen
pedagogy optional course with guidance from faculty.

The Unit Plans shall include planning concept maps, transaction
strategies and approaches; student’s learning needs and
delineation of aspects of assessment. Planning will include

| integrated plans across subject areas and integrating work and

education, art and education. Flexible formats shall be

encouraged deperding on the nature of subject and the Unit
being taught. ' : ‘

Internship

Interns would work as a regular teacher on a day to day basis.

Preﬁ_aring and transacting Unit plans in the opted subject.

- _ .Sturd'ent,_teachers'participate in all the school activities, including

planning teaching and evaluation of school teachers, community
and children. i

Supervision at
the Internship

Faculty would supervise lessons to give oral and written
feedback. At least a few lessons should be observed by the

resources

Program practice teaching school teachers.
| Developing Teacher education institutions shall set up Resource Centres in
) the schools, where in the faculty also get a chance to teach,

undertake collaborative research with school teachers, engage
in-service development programs and forums for school
teachers.

s
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Materials related to the teaching learning process prepared by
student teachers, school children and faculty shall be catalogued
and placed in the resource centre, apart from this the resource
centre may also contain children’s literature, games and other
visual and audio materials.

Reflective
journals

Interns to maintain regular reflective journals which would
include reflections on children’s level of materials, critical
analysis of one’s own pedagogy, issues related to school
experience, observations of children with reference social
cultural background observation of classroom as well as other
learning situation in a school development of CCE, issue of
classroom management and linkages between pedagogy and
theoretical constructs.

Project

Drawing upon their experiences during school internship,
interns shall be required to undertake small classroom-based
research projects in their area of interest. This would enable
inters to acquire basic research skills of systematic observation,
documentation and aralysis and to use these for reflective

teaching and learning.

The programme shall provide opportunity to Interns in some of
the following collaborative projects: work experience and
SUPW:; case studies; performance arts; art and craft education;
school study; materia! production(teaching-learning materials) ;
child and school health; social work; education/community
work; ICT integration; projects in special/inclusive education.

Assessment of
Internship

All aspects of Internship delineated above shall be assigned
weightage for assessing an Intern’s progress during Internship.
The assessment shall be a continuous process spread through
the year. The feedback given to interns Students shall be given
information about their grades/marks as part of professional
feedback so that they get the opportunity to improve their

performance,

Programme implementation

The college/institution will have to meet the following specific demands of a

professional programme of study:

it
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1) Prepare a calendar for all activities, including schoo internship. The SCh(.)OI
internship and other school contact programme shall be synchronized with
the academic calendar of the school. : -

2) Enter into an MoU with at least ten schools indicating their willingness to
allow the lnternsHip as well as other school based activities of the
programme. These schools shall be preferably government schools, and can
include recognized public/aided/unaided upper primary/senior secondary
schools. These schools shall form basic contact point for all practicum
activities and related work during the course of the programme, not more

than ten and twenty interns shall be attached with a school having pupil
strength up to 100 (one thousand) and 2000 (two thousand) respectively.

3) Transaction of the foundation and the pedagogy course should be done
using a multiple and variety of approaches such as case studies, problem
solving, discussions on reflective journals and making linkages with
foundation ahd pedagogy papers in colloquia, observations of children in
multiple social culture environments. Interns shall maintain reflective
journals and observation records, which provide opportunities for reflective
thinking.

4) Initiate discourse on education by periodically organizing ‘seminars,

- debates, lectures and discussion grqups for students and faculty.

. 5) Organize academic enrichment. programmers including interactions with

: faculty from parent disciplines; encourage faculty members to participate
in academic pursuits and pursue research, especially in schools. Provisions
of leave shall be made for faculty to undertake research/teaching in
universities and schools. B by

6) School teacher shall be invited to teacher education institutions for feed
back to student teachers and for extension/guest

lectures and organizing
colloquium. ' :

7) There shall be a provision for grievance redressal for students with regard
to aspects of programme implementation. Mechanism shall be worked out
to address issues of biases where faculty other than the ones actually
dealing with the. course/subject or through the involvement of school

~mentor and external expert in addition to the int

ernal examiners shall be
involved. : : '
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8) In the i
) case where multiple teacher education programmers are offered in a

single institute, there would b i
) e a designated faculty coordinator for
the programmes offered. ' e

9) T ;
) There s‘hall be a designated person from among the faculty for coordinating
school internship programme.
10 1] H
) Tr.\ere shail be mechanisms and provisions in the Institution for
addressing complaints of students and faculty and grievance redressal.

=
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